. - b
o 2
g R x | =
LB TETY ; -

(7 K o

MunncrepeTBo oopa3oBanusi u Hayku Poccuiickoii @enepanun
denepalibHOE TOCYAAPCTBEHHOE OI0KETHOE 00pa30BaTeIbHOE
YApeXACHUE BHICIIECTO MPOPECCHOHATBPHOTO 00pa30BaHMs
«TAMBOBCKHUI T'OCYJIAPCTBEHHBIV TEXHUYECKHAN

YHUBEPCUTET»

ICT-BASED LANGUAGE TEACHING IN
PROFESSIONAL CONTEXT

Proceedings of the International Scientific and Practical Internet-Conference

Tambov 2014

OBYYEHMUE A3bIKY B MIPO®PECCUOHAJIBHOM
KOHTEKCTE HA OCHOBE UH®OPMALIMOHHO-
KOMMYHUKALMUOHHbIX TEXHONOIMMHN

Martepuanbl MexayHapogHoi Hay4yHO-NpaKTuueckon NHTepHeT-KoHdepeHuun

Tam6os 2014



I'PHTU 14.35.07
YAK 811.111:378

Peoakuuonnan konnezusn:

I'ynuna H.A. - k.¢.H., momeHT 3aB. kKadenpoit «MexayHapoaHas TpodeccCHOHAbHAS H
HayyHass KOMMYHHKAIUsS» TaMOOBCKOTO TrOCYJapCTBEHHOTO TEXHUYECKOTO YHUBEPCUTETA
(npencenaTenb peaKOIICTHHN )

Mevepcknx T.®D. - k.Q.H., [OUEHT, 3aM. JeKaHa (aKyabTeTa HHOCTPAHHBIX S3BIKOB
Kaparannunckoro rocyaapctBeHHoro yHuepcurera uM. E.A. BykeTtoBa (3aM. mpezacenatens
PEIKOIIETUN )

Muaspyn P.JII. - a.n.H., npodeccop kabenpsl «MexayHapoaHas mnpodeccuoHaabHas |
Hay4yHass KOMMYHHUKaIus» TaMOOBCKOIO TOCYAapCTBEHHOIO TEXHHYECKOTO0 YHHUBEPCHUTETA
(4seH peKOJIIIETHH )

Kernucdaea B.A. - nm.H., npodeccop, nekan (akyiabTeTa HWHOCTPAHHBIX SI3BIKOB
Kaparanaunckoro rocynapctBeHHOro ynusepcurera uM. E.A. BykeToBa (WwieH peIKoIeruu)
Axo6aeBa I'.H. - x.i.H., gouent KaparananHckoro rocyapcTBeHHOTO yHUBepcutera uMm. E.A.
ByketoBa (wieH peakosuierun)

Mopaosuna T.B. - k.1.H., cT. IpenoaaBarens Kadeaps! «MexayHapoaHas npoQeccuoHaNIbHas
YW Hay4dHas KOMMYHHKauus» TaMOOBCKOTO TOCYJapCTBEHHOTO TEXHUYECKOTO YHHMBEPCHUTETA
(wren peakosuIerum)

OOyuyenue s3bIKy B MNpPOQeCcCHOHAJIHLHOM KOHTEKCTE HAa OCHOBeE
HHGPOPMALMOHHO-KOMMYHUKAMOHHBIX  TEXHOJOrWii: COOPHUK  TpPYJIOB

MexayHaponHoM Hay4yHO-TpakTHueckol MHTepHer-koH(pepeHuuu. - TamOoB:
Nzn-so ®I'BOY BIIO “TT'TY”, 2014. — 84 c.

COOpHUK cOAEpKUT MaTepuanbl MexayHapoJHON HaydHO-TpakTHueckod MHTepHeT-
KOH(EpEeHIHH, OpraHU30BaHHON Tam6oBCcKUM roCylapCTBEHHBIM TEXHUYECKUM
YHUBEPCUTETOM. B NpeICTaBIEHHBIX CTaThsIX PacCMAaTPUBAIOTCS BOMPOCHI MCIOJIb30BAaHUS
KT B npaktuke 0oOydeHHs AHTIMICKOMY SI3bIKY IIKOJBHHUKOB, CTYAEHTOB, MarucTPaHTOB,
aclIUPaHTOB BY30B, Yydalluxcs MpO(EeCCHOHANBHBIX KOJUICKEH, a Takke Cclymarenen
SI3BIKOBBIX KYPCOB B CUCTEME HETIPEPHIBHOTO MPOPECCUOHAIBHOI0 00pa30BaHMsL.

Hacrosimuii cOOpHHUK NpenHa3HAauyeH AJs y4uTeslel M mpernojaBaTesel MHOCTPAHHBIX
S3bIKOB BY30B, CTYACHTOB, MAarucTpaHTOB, acCIUPAaHTOB, METOJIUCTOB, KYJIbTYpPOJIOIOB,

COIIMOJIOTOB U JIMHIBHUCTOB.



COJIEPKAHUE

FOREWORD
BCTYITATEIBHOE CITOBO. . ..ttt ittt e e e et e e e e e e

METHODOLOGY OF USING ICT IN LANGUAGE EDUCATION
METOAOJIOI'MYECKUE ACIIEKTBI UCIIOJIb3OBAHNMA UKT B
A3BIKOBOM OBPA3OBAHNNA

Petrova 1.V. Using ICT in foreign language education at Technical
L ) 63 L2

Aleshugina E.A. Loshkareva D.A. IT in arranging self-study of high school
STUABNES. ..o
Munepyo P.II. ]IBe WHHOBallUOHHBIC TEHJCHIMK B MPENOJIaBaHUU
HHOCTPAaHHBIX A3BIKOB: MOOMJILHOE YUCHHC )41 CETCBOC
113214 00 (0 )1 (=) (631 3 (<

Eskazinova Zh.A., Mustagaliyeva G.S The use of ICT in education.......

Gunina N. A. Benefits and challenges of blended learning for ESP...........

Kulamikhina 1.V. Effective language teaching with internet technologies...

Denivarova N.V. Ilcuxosoro-neaaroruueckue OCHOBBI TPUMECHEHUS
TEXHUYECKUX CPEIICTB OOYUCHUS . .. e urveeenreeennneeennneeennneennneeannneeanns

Mordovina T.V. Some aspects of using ICT in foreign language teaching
AN LBAMING. ...

ICT FOR DEVELOPING LEARNER COMMUNICATIVE
COMPETENCE
POJIb UKT B ®OPMUPOBAHNN KOMMYHUKATHUBHON
KOMIIETEHLMN OBYYAEMBIX

Korolyova L. Yu. ICT - based language education as a way to develop
university students' COMPELENCES. ... ...oviiiini i

Kryzhanovskaya A. V. ICT-based methods for developing communicative
competence Of STUAENES. ... ..o

10

13
15

18
21

23

26

32



Baneax K.O. HWubopMannoHHbIE TEXHOJOTUH TNpu (HOPMUPOBAHUU
HABBIKOB YCTHOM KOMMYHMEKAIIHH . . .« .ttt eeneeneeneeneaeeneeaeneanennennenens

Glazyrina E.S. Optimization of the process of mastering students’
communicative skills at the lessons of English for Specific Purposes by
Means 0f Moodle..........oeiiiiii e,

INNOVATIVE TRENDS OF ICT FOR LANGUAGE TEACHING
WITH WEB 2.0
NHHOBALMOHHBIE TEHAEHIMN UCITOJIbB3OBAHUA UKT B
A3BIKOBOM OBPA30BAHNUN HA BA3E WEB 2.0.

Dvoretskaya E. Wikis in a language classroom....................cooeeinnene.
Milyushenko T.V. Word clouding in language education.....................

Nikulshina N. L. Flip teaching of English for scientific purposes to EFL
POSEOrATUALES. ... ..ottt

Tazhibayeva E.R. Prezi for developing students’ creativity in the English
ClaSSIOOM. ...,

Pecherskikh T.F. Pastushenko T.A. Integration of internet resources into
the educational PrOCESS. ... ....oovi it

Strelnikova M.A., Vostrikova LY. Video as a component in new ICT
educational environment for ESP students..................c.ocoiiiiinn,

Pitolina N. Explore English with Sherlock Holmes (the experience of
using video in the classroom)............ooiiiiiiii i

Akbayeva G.N. The role of webinars at the process of students’
independent work within learning English........................

LIST OF AUTHORS
HAIIM ABTOPDBI ... e,

44

56

64

70

74



FOREWORD
On behalf of the Editorial Board | would like to acknowledge and express

gratitude to all the participants of the International Scientific and Practical
Internet-Conference ICT-BASED LANGUAGE TEACHING IN
PROFESSIONAL CONTEXT for their contribution to the promotion of
technology-supported language learning and sharing their experience and
practices with the teaching community.

The conference, which was held on the 18 November, 2014, was organized
by the Department of International Scientific and Professional Communication of
Tambov State Technical University (Russia) in collaboration with Academician
E.A. Buketov Karaganda State University (Kazakhstan) and Publishing House
“Prosveshcheniye” (Russia).

For the first time we had the pleasure of providing an internet platform for
our colleagues from different parts of Russia, Kazakhstan, Australia, Greece, and
the UK to discuss the issues of using ICT in professional education. The plenary
session speakers deserve special thanks for putting a lot of effort in preparing
video-presentations on the most recent scientific findings in the field of
technology-supported language learning.

The high quality of the papers represents the thinking and experience of the
teachers in empowering students with the advantages technology can bring. This
becomes especially relevant in professional training of students who have to be
prepared to use technology and have a clear understanding of how it can help
them to develop the necessary skills. In an increasingly competitive information-
rich and knowledge-based society technology has become an indispensable
teaching tool, which is meant to support personal and professional development
of students. It means that today teachers of English must “be equipped” with
technology resources and teach effectively through adequate use of technology
concepts and skills.

The issues discussed in the papers are of great interest to all English
language teachers, trying to support student learning with a variety of digital and
open educational resources, sophisticated data-gathering and analysis tools,
interactive simulations that enhance language learning and provide previously
unimaginable opportunities for language acquisition.

The Conference Proceedings will be an impetus to stimulate further study
and research in the area of ICT-based language teaching and provide English
teachers with new ideas to be incorporated in their teaching practices.

Natalia Gunina,

Chair of Editorial Board,

Head of International Scientific and Professional Communication, TSTU
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USING ICT IN FOREIGN LANGUAGE EDUCATION AT
TECHNICAL UNIVERSITY.

|.V. Petrova
National Research University “MPEI”, Moscow (Russia)

Abstract: The study is devoted to the necessity, possibility and key features
of information technologies application in foreign language teaching in
engineering education. The main trends and the feasibility of ICT application at
each stage of learning, problems and possible ways of overcoming them are
analyzed.

Key words: Foreign language teaching, using ICT, bachelors, masters,
postgraduates, teaching problems.

Introduction

The process of high education modernization carrying out at the present time
requires the technical universities graduates to reach the high level of practical
language skills in their everyday and professional communication and in
professional and scientific work. Such skills are also necessary to meet basic EU
documents on professional competence.

1. ICT that can be used in foreign languages teaching.

The widespread introduction of information and communication technologies
and technical means in the process of teaching foreign languages provides a great
opportunity for the intensification of the learning process, its individualization
and optimization for significant savings and more efficient use of educational
hours. The learning process becomes more mobile, increasing the students’
interest.

First steps in using instructional technologies and automated educational
courses in the teaching of foreign languages was undertaken in the National
Research University MPEI back in the 70s and 80s of the last century. Then the
students had the opportunity to work in classrooms CACTUS and "Tutor". They
used advanced for that time methods of automation of the learning process and it
allowed to improve the effectiveness of developmental education, to begin the
formation of a new educational environment. The students' interest in learning
was increased; the teaching load was more rationally distributed.

The rapid development of information technology offers a wide range of
capabilities that can be used at different stages of training future engineers.

2. Using ICT in bachelors’ teaching.

7



The purpose of foreign languages education of the bachelors at the technical
University is to achieve the level of communicative competence that allows
students to use a foreign language in professional activities. The education is
based on the language competences acquired in high school. According to the
State Educational Standards there are three levels: the basic, enhanced, and high
(A2+, B1 and B2 defined by the documents of the Council of Europe), that is, the
students skills vary greatly, which is caused difficulties in further education.

Moreover, the deficiencies in the system of secondary education lead to the
fact that some students do not have the basic skills of a foreign language. The
solution to the problem of multi-level training is ICT helping students to improve
insufficient language skills. This ICT should not be just a statement of basic
grammar and exercises for self-study. Its composition should include interactive
exercises, tests and simulators with a wrong answer response system (tips,
guestions, suggestions to try again, hyperlinks to help, benefits, individual
recommendations), which can be used to monitor and analyze each student
development level.

3. Using ICT in masters’ teaching.

Continuation of foreign languages teaching should be based on a
multidisciplinary approach and have a practical focus on the academic
development of communicative competence in an international academic
environment, i.e. the creation of articles, essays, reports, presentations, etc.

Despite the importance of such training, at the beginning of the course there is
a problem, caused by the existing practice of teaching foreign languages in
technical universities. The training exists only on the first (and sometimes
second) year. Then foreign languages are returned only at masters’ training. If the
student is not involved the language for several years, skills acquired not only at
the initial stage of learning at the university but in high school are lost. However,
it should be noted that often the undergraduates compared with younger students
increased motivation to learn foreign language, especially the language of
professional communication. The proficiency level and professional vocabulary
in their native language increased too.

4. Using ICT in postgraduates’ teaching

In the postgraduates’ training, in addition to preparing for the candidate’s
exam, the same technology should be used to ensure continuity of learning and
the further development of oral and written professional communications skills
and abilities in writing, conducting online discussions in a foreign language,
speaking at conferences, etc.

5. Problems in using ICT and ways of their solving

Growing society needs for specialists able to carry out effective professional
communication require as soon as possible overcoming the lack of teaching
preparedness, which was formed due to the current practice of foreign language
teaching in technical universities.

Urgent needs to improve the quality of language training in technical
universities due to the formation and development of graduates’ self-competence

8



that enhances functional opportunities in the social and professional spheres
require rapid development of pedagogical mechanisms of its formation and
related information resources.

The unwillingness of teachers using these technologies requires not only their
ICT training but also the integration of such technologies methods into the
process of teaching foreign languages. And, finally, the absence of specially
designed resources for training of specialists in various fields of science and
technology requires scientific -methodological and research work on their
creation, which should be conducted in cooperation with the teachers.

Conclusion

The development of modern engineering education is impossible without the
development and improvement of foreign languages teaching technologies, which
are impossible without using modern ICT.

HNcnonb3oBanue UKT B 00y4eHNN HHOCTPAHHOMY fI3BIKY B TEXHHYECKOM
YHUBeEpCUTETE.

N.B. IlerpoBa
HanunonanbHbiid nccneaoBarenbekuil yauusepeutet «MOW», Mocksa (Poccust)

AHHoTanusi: Pabota mocBsmeHa HEOOXOJUMOCTH, BO3MOXXHOCTH W
KIIFOUeBBIM OCOOCHHOCTSIM TPUMEHEHHS WH(POPMAIMOHHBIX TEXHOJOTUH B
00y4eHUU WHOCTPAHHBIM SI3bIKAM B MH)KEHEPHOM 00pa30BaHWU. AHAIU3UPYIOTCS
OCHOBHbIE TEHJICHIIMH U 1iesiecooOpa3HocTh npuMmeHeHuss KT Ha kaxaom srtare
00y4eHus, MpOoOJIEeMbI K BO3MOXHBIE CITOCOOBI UX PEIICHUSI.

KiaroueBbie ciaoBa: OO0yueHrWe WHOCTPAHHBIM S3bIKAM, HCIOJIb30BAaHUE
UKT, GakanaBpbl, MarucTpsbl, aCIUPaHTHI, TPOOJIEMbI 00yUEHUS.
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IT INARRANGING SELF-STUDY OF HIGH SCHOOL
STUDENTS

E.A. Aleshugina, D.A. Loshkareva
Nizhny Novgorod State University of Architecture and Civil Engineering,
Nizhny Novgorod (Russia)

Abstract: Internet applications are significant in arranging self-study of
high school students. Due to the fact that the number of self-study hours is
growing IT should be widely implemented into foreign language training. The
choice of Internet educational content must be carefully planned considering
basic didactic principles. This can allow raising the level of students’ foreign
language proficiency.

Key words: on-line linguistic training, IT in education, arrangement of
students’ self-study.

In today’s world of fast growing technologies and wider use of Internet
applications foreign language teachers and educational establishments cannot go
past them in providing linguistic trainings to students to master foreign languages.
So the opportunities offered on-line must be widely accepted both by teachers and
students.

Present-day students, in their return, feel free with IT and are eager to study
any subject (even those where the role of face to face communication cannot be
overestimated, languages, for example) via the Internet [1, ¢.118].

Besides, if we look upon the present-day tendencies in the universities
worldwide, we can reveal that the number of self-study hours is growing. The
study from “’home’’ should be adequately arranged for students.

Obviously, there are other merits if some tasks (grammar, for example) are
completed by students on-line:

«  Students save their time and the time of their teachers if they prepare
on line as the tasks are checked automatically.

*  Preparation can be done from anywhere which is a great advantage
and allows students to study even being on holiday and far from home.

«  On-line linguistic trainers can help to provide step by step guidance
and return students back to particular theoretical material to be revised.

*  On-line linguistic trainers are highly motivating factors for modern
computer-literate generation of students.

The majority of universities in Russia have already implemented the
described methods of presenting language material and everyday work into
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practice (Moodle platform being very popular) especially under the circumstances
of the necessity to search new ways to arrange self-study time for students. The
demands of the educational standards in linguistic education foresee stimulation
and proper arrangement of self-study activities of the learners which is considered
as cognitive [2]. No doubt, the aim of it - to broaden the received in class
knowledge and, of course, undergo additional training to master language skills.

Thus, having revealed and proved the necessity and great demand for
developing on-line linguistic trainers we would like to concern another important
question. It is the choice of studying material.

Self-study on-line means that the content covers such a range of material
which can allow students acquire, revise and master knowledge and language
skills independently.

However, the possibilities of the on-line linguistic trainers are not limited.
The minimum of content should be carefully developed according to the elaborate
study of the field of knowledge, frequency analysis of data, specific goals (for
example, entrance tests demands) and cyclicity of arranging material to provide
systematic revising. Matrix of logical ties and interdependence of topics inside
one subject (each following topic must be based on the previous one) as well as
matrix of interdependence and structural-logical schemes of the subjects within
the curriculum should be drawn out to achieve the best result[3, ¢.36]. The tasks
should contain a system of sampling material in order to help students to feel free
in the disposition of the material on site. To encourage self-search of information
the studying content must contain complete directory enquiries (links,
bibliography and etc.). And of course, the content should provide tests with clear
wording for self-control and keys to define the accuracy of task fulfillment.

It also worth mentioning that the site content must be renewed and
“’freshened’’, additional material is to be introduced in order to provide the best
self-training and attract new attendees.

Thus, studying content for the on-line linguistic trainer for students should
be created on the basis of the enumerated above scientific principles which can
allow raising the level of students’ foreign language proficiency.
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NT B opranusanum caMoCTOATEIbHON PadoThI CTAPHIEKJIACCHUKOB

E.A. Asnemyruna, /[.A. JlomkapeBa
HHI'ACY, H.Hosropoa (Poccusi)

AHHOTanusi: VIHTEpHET-NPWIOKEHUS MMEIOT BaXHOE 3HAYCHHUE B
OpraHMU3allid CaMOCTOSATEIIBHONW pabOThI CTapIICKIACCHUKOB. B CBsI3M ¢ TeM, 4TO
KOJIMYECTBO YacOB HA CaMOCTOATENbHYIO0 paboTy pactrer, UT noikHbl OBITH
IIMPOKO BHEAPEHBI B KYpPChl MHOCTPAHHBIX SI3bIKOB. BBIOOpP 00pazoBaTeIbLHOTO
MHTEPHET KOHTEHTA JOJDKEH OBITh TIIATEIHHO CIUIAHUPOBAH C YYETOM OCHOBHBIX
TUIAKTUYECKUX MPUHIUMIIOB. OTO MOXET [I03BOJIUTh TIOBBICUTh YPOBEHb
BJIQJICHUSI CTYJICHTAMH UHOCTPAHHBIM SI3BIKOM.

KuarwueBble ciioBa: s3bIKOBasi MOJAroToBKa OH-jiaiH, UT B 00pa3oBanuu,
OpraHu3alysi CaMOCTOSITETLHON PabOTHI CTYICHTOB.
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ABE UHHOBAIIMOHHBIE TEHAEHIINU B
HPEITIOJABAHHUHU HHOCTPAHHBIX A3bIKOB:
MOBUJBHOE YYEHUE U CETEBOE B3AUMOJEHCTBUE

P.I1. Muaspya
TamOo0BCKHIt rOCYIapCTBEHHBIN TeXHUYCCKUH yHuBepcuTeT, Tam0oB (Poccus)

AHHOTamusi: B mnyOnuMkanuum paccMaTpuBarOTCS JBE WHHOBALMOHHBIE
TEHJEHIMU B IPENOJAABAaHUU AHTJIMICKOrO S3blKa KaK MHOCTPAaHHOro. B Touke
MePECCUCHHUS MH(}OPMAMOHHO-KOMMYHHUKAI[UOHHBIX TEXHOJIOTHIA U
COLMAJIBHOTO  B3aUMOJICUCTBUS ~ BO3HUKAET  CHHEPreTHYECKUl  3]dexT,
MOPOKAAIOUINI HOBbIE TEHJEHUMHU JHMCTAaHLIMOHHOTO 00pa30BaHUs, MOOMIBHOIO
YYEHHS U CETEBOI0 B3aUMOJIEHCTBUA.

KiroueBble cioBa: llHHOBanuu, WH()OPMALMOHHO-KOMMYHHKAIIMOHHBIE
TEXHOJIOTMH, COLHMAIbHOE B3aUMOJIEUCTBUE, JUCTAaHIMOHHOE OOpa3oBaHHUE,
MOOUJIBHOE YUEHHE.

OnHO W3 TJIaBHBIX 3a0JIYXKIEHUM B ONMHCAaHUHW METOIUYECKUX WHHOBAITUN
SI3bIKOBOTO 00pa30BaHUsSI COCTOMT B TOM, YTO MHHOBAIIUH OTOXKJIECCTBIISIOTCS C
WCIIOJIb30BaHMEM Ha 3aHATUAX DJIEKTPOHHBIX YCTPOWCTB. B neWCTBUTENBHOCTH,
MearorMueckue WHHOBAIIMM  BCEra TNPEACTaBISIOT CcO00M  riIyOWHHBIC
npeoOpa3oBaHusi, KOTOpbIE OOHAPYXKUBAIOTCSI B  Yy4eOHO-BOCIUTATEIHLHOM
nporecce B (hopMe TeX WU UHBIX METOJOB U MPUEMOB, TEXHUYECKUX YCTPOMCTB
unu HopM U CTUJIEH TeJarorMYeCKOT0 COTPYITHUYECTBA YUUTEIISI M YUAITUXCSL.

IlepBasi TeHIEHIMST B WHHOBAIIMOHHOM NPENOJaBAaHUM WHOCTPAHHBIX
SI3BIKOB CBsI3aHA HE MPOCTO C BHEAPEHHEM B YUE€OHBIM MPOIIECC AJIECKTPOHHBIX
YCTPOMCTB, a C pa3BUTHEM TEXHOJOTUM MOOMIIBHOTO yueHHs. MOOMIIBHOE yUeHHE
— YYEHHE BCETrJia U Be3Jie — BCce OOJBINE BHEAPSCTCS B TPAAUIIMOHHOE S3BIKOBOE
oOpa3oBaHHE U CYIIECTBEHHBIM 00pa30M CKa3bIBaeTCs HE TOJBKO Ha CIIOCOOax
YCBOEHHS, HO U HA COJECPNKAHWUU SA3BIKOBBIX 3HAHWUW. BaXHOW OTIMYUTEIBLHOU
YepTOH B HOBBIX YCJIOBHUSIX SBJISETCS pacTyllas aBTOHOMHUS YYalllUXCs, HX
HE3aBUCUMOCTh OT 3HAHWN HE TOJBKO YYMTENsA, HO M ydeOHWKA, a TakKkKe
WHIVMBHUIYyaJbHOE CBOeoOpa3ne YycBauBaeMol uWH(opMamuu. YHHUBEpcaibHas
ydyeOHasi mporpaMma, OJMHAKOBasl JJIsI BCEX Yy4YalIUXCs, MOXOXe, MOCTEINEHHO
yTPayuBaEeT CBOIO JJOMUHUPYIOIIYIO POJIb.

Btopass TenaeHnMss B WHHOBAllMOHHOM TPEMNOJaBaHUU HWHOCTPAHHBIX
SI3BIKOB  3aKJIIOYAETCS B YBEPEHHOM MPOHUKHOBEHUM TEXHOJIOTUM CETEBOIO
B3aUMOJICHCTBUSI B TEOPUIO U MPAKTUKHU MPENOJAaBaHUsI MHOCTPAHHBIX SI3BIKOB U
KyJabTyp. PacTymiyro moOmymsipHOCTH  NPUOOPETAIOT  COIMAJIbHBIE  CETH,
co371aBaeMble TIOJB30BATENIIMH TPYIIIBI OOIIEHUSI, MEXIYHAPOHbIE Yy4eOHBIC
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MPOEKTHI, a Takxke HedopMajabHOE OOIlEHHE B BUPTYaJIbHON pealbHOCTU. JTa
TEHJIEHIMsI BO3HMKJIA HE CIy4ailHO, MOCKONBKY emie B cepeauHe 20-To Beka
3apOJIUIICS. MHTEPEC K TEOPUH COLMAIBHOTO B3auMojeicTus. Maeu sToii Teopun
CeroJHsl TMONy4yaroT CBOE Bce OoJjiee IOJHOE BOIUIONICHHWE U JajbHeiiliee
pa3BuTHE,  Onaromapsi ~ BO3MOXKHOCTSM  HOBEHIIMX  HMH(OPMAIMOHHO-
KOMMYHHUKAIIHOHHBIX TEXHOJIOTUI U MOSBICHHUIO COIIMATIBHBIX CEPBUCOB.

B Touke mnepeceueHUs BYX WHHOBAIMOHHBIX TEHICHLUN S3BIKOBOTO
oOpa3oBaHMs, MOOWJIBHOTO YYEHHS U CETEBOTO B3aUMOJICHCTBUS, BO3HUKAET
XOpOIIO HM3BECTHAs CIEIUAIMCTaM B 00JacTH Xaoca OOJIBIINX CHCTEM «TOYKa
Ooudypkanuu» - OTIPABHOM MOMEHT HOBOTO M HEMPEICKAa3yeMOro BETBIICHUS
CIIOHTAHHOTO CaMOpa3BUBaloLIErocsi mporecca. OTHUM M3 3aMETHBIX CETOJHS
OTBETBIICHUHM, BO3HUKIIUX B  pe3yJbTaTe COCAUHEHUS  BO3MOXKHOCTEU
MOOUJIPHOTO YYEHUS W CETEBOTO B3aUMOJICHCTBUS, SBISETCS TUCTAHIIMOHHOE
oOpa3zoBaHue. J(ucTaHIIMOHHOE 00pa30BaHUs YK€ CErOAHs 3aMETHO Mpeodpasyer
(OopMBI NEJarOrMuecKoro B3auMOIECHCTBHSI HE TOJIBKO YUYMUTENS M y4allluxcs, HO
TaKXKE€ ydalquxcsd M yuyeOHOW opraHu3zauuy (IIKOJbl WM By3a). IlpexHue u
[OPUBBIYHBIE TEXHOJOTHMM OpraHMu3ali OOy4YeHHUsT B YCIOBUSAX KOHTaKTHOU
y4eOHOU Ccpefbl YCTYNalT MECTO AMCTAHLUMOHHBIM TEXHOJOTHSIM C pacTyllen
pPOJIBI0 CaMHMX Y4YalllUXCS B HX HE3aBHCHUMOM BbIOOpE 00pa3oBaTeIbHbBIX
oporpammMm, cojaepkaHus U QopMm o0Opa3oBaHus, a TakXkKe IpoBaiijepa
00pa30oBaTENbHBIX YCIIYT.

Takum o0pa3zom, MOOMIIBHOE YYEHUE U CETEBOE B3aUMOJICHCTBHE MOKHO
paccMaTpuBaTh Kak JBE OCHOBHBIC WHHOBAIIMOHHBIE TEHACHIIMU S3IKOBOTO
oOpa3oBaHMsI, BO B3aWMOJCUCTBUU KOTOPBIX POXKIAIOTCS HOBBIE TEXHOJOTHUHU
y4e0HO-BOCITUTATENFHOTO MPOIIecca, BKITI0Yas IMCTAaHIIMOHHOE 00pa3oBaHue.

Two innovative tendencies in teaching English as a foreign language

R.P. Milrood
Tambov State Technical University, Tambov (Russia)

Abstract: The publication considers two tendencies in teaching English as a
foreign language at the intersection of which a synergetic effect is observed
kickstarting new tendencies of education by distance, mobile learning and
networking.

Key words: Innovations, information and communication technologies,
social interaction, education by distance, mobile learning.
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Abstract: Using ICT in learning and teaching plays important role in
education. ICT provides a variety of different approaches as well as learning
styles that reinforce the material delivered in other formats. Enjoyment is very
much a part of effective learning, thereby captivating learners’ interest, increasing
personal discovery, generating enthusiasm and the desire to learn thereby
instilling an interest from within to improve the learners’ motivation.

Key words: ICT, Internet, learning, teaching, language.

A large amount of teaching and learning these days is done with the help of
ICT. The acronym ‘ICT’ which is the combination of both terms Information and
Communication, were put together in order to emphasize the merging of both
technologies. This phrase is also used to describe a range of technologies in order
to gather, store, retrieve, process, analyze and transmit information.

Thus, the definition of ICT came to be as follows: the use of information in
order to meet human need or purpose including reference to the use of
contemporary devices such as the Internet. However, in an ever-changing world
of Video-phones, mobile computing, blogs, Skype and OSS perhaps we should no
longer just include the Internet, but leave the definition at '‘contemporary
devices...

We suggest that computerized media and a multimedia environment can be
helpful for learning foreign language vocabulary. However, the materials in the
studies have mainly been commercial or teacher-produced. Student authoring in
computer-based material designed for foreign language learning has been shown
to enhance vocabulary learning. It has been asserted that on-line debate is an
excellent medium for generating social construction of knowledge.

ICT plays an important role in fostering intercultural competence, which is
a part of learning a foreign language. ICT provides a variety of different
approaches as well as learning styles that reinforce the material delivered in other
formats. Enjoyment is very much a part of effective learning, thereby captivating
learners’ interest, increasing personal discovery, generating enthusiasm and the
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desire to learn thereby instilling an interest from within to improve the learners’
motivation.

Students love working with ICT and especially using ICT an instrument to
aid in the development of their language skills. Using ICT attracts them because it
Is challenging, yet it is a part of their everyday lives.

We believe that by integrating basic IT skills in the EFL classroom, we are
developing language skills and equipping learners with technology skills. It gives
many opportunities to the student including listening, speaking and reading, but
not only these. Also students get qualitative knowledge of language and
technology.

ICT is known to be a great source to any conventional classroom,
especially when used properly and could be an asset to the foreign language
classroom [1, p. 22].

The drastic and far-reaching change in the way of thinking and behaving in
terms of the internet and multimedia computers has caused drastic changes in the
way the teaching and learning process takes place in the EFL classroom. points
out that these resources permit teachers to make everything visible as well as
more comprehensible, which in turn helps in analysing and organizing
information, thereby allowing students to get in touch with different types of
media, texts, styles, and registers, which in turn improves language understanding
and producing. In closing, ICT, the internet and modern technology is on the
forefront of language teaching offering teachers and students a like the
opportunity to explore and even exploit English in ways that were not possible
before. In addition, it is very important that the teacher is well versed in using the
tools surrounding ICT in order to fully take advantage of the benefits that ICT
offers a conventional classroom. In the technological revolution and the
information age, using technology in teaching English becomes “a fact of life”
and becomes ““a part of the broader ecology of life at the turn of the century”. It is
widely assumed that technology has enormous potential to improve learners’
achievement by expanding students’ learning experience, increasing motivation,
facilitating collaboration, fostering learner autonomy, and promoting global
understanding, not to mention developing language skills if it is used effectively
in the context where learning takes place [2, p.213].

Furthermore, with all of the technological advances that are presented now
a day, ICT is becoming more important in the teaching learning process in the
language classroom. There is no doubt that the role of the teacher is of paramount
importance in the process of integrating ICT into the classroom. Moreover,
offering constant training to teachers is very crucial in that they should adapt
themselves to the changing society, emerging technologies, and new learning and
teaching environment.

References:
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HUcnoas3zosanue UKT B 00pazoBanumn

K.A. EckazunoBa, I'.C. MycraraimneBa
KaparanauHckuii rocygapcTBeHHbId yHUBepcuTeT UM. E.A. BykeToBa,
Kaparanna (Kazaxcran)
ATBIpayCKHil rOCy1apCTBEHHBIN yHUBEpcUTET UM. X. JlocMyxaMennoBa,
Atbipay (Ka3zaxcran)

Annoramusi: Vcnons3zoBanne UKT B oOydueHUM M TpenojaBaHUUd WIPAET
BaXHYIO poib B oOpazoBanuu. MKT mnpemocTaBisieT MHOXECTBO pa3IMYHBIX
MOJIXOJIOB, a TAKXKe CTUJICH 00y4EeHHS, KOTOPBIE YCUIIMBAIOT MaTepUalbl B JPYTUX
(dopmarax. YIOBOJIBCTBUE - 3HAYUTENbHAs 4acTh 3(P(EKTUBHOTO OO0y4YeHUs,
KOTOpO€ MpOOYXKJaeT MHTEPEC y yHalllUuXCs, YBEIUYUBACT JIUYHOE OTKPBITHE,
MOPOKJIAeT PHTY3MA3M W JKEJIAaHUE YUYUThCS, TEM CaMbIM IPUBHBAET HHTEPEC
W3HYTPHU, YTO TOBBIIIAET MOTUBALIMIO YUAIIIUXCSI.

Kuarwuessle cioBa: UKT, untepuer, o0yueHue, npenojjaBaHue, s3biK.
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BENEFITS AND CHALLENGES OF BLENDED LEARNING
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N. A. Gunina
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Abstract: The notion of blended learning with reference to English language
teaching for specific purposes is explored; the benefits and challenges of blended
classes are discussed.

Key words: blended learning; online technologies; face-to-face classes.

The concept of blended learning is relatively new in English language
teaching. It appeared in 2007 and since then it has been gradually gaining pace
and becoming a widespread approach in language teaching. It can be successfully
implemented in ESP courses as it helps to overcome the limitations of traditional
approaches. The most serious issue is insufficient amount of time allocated to
foreign language instruction in non-linguistic universities. At the same time the
importance of language learning for university students is obvious as most of
them will need English for professional communication. The controversy of the
issue can be eliminated through blended learning, which is defined by Garrison &
Vaughan (2008) as “the organic integration of thoughtfully selected and
complementary face-to-face and online approaches and technologies™” [1: 148].

However, introduction of blended learning possesses certain challenges,
which are not easy to cope with. Being a combination of online and traditional
teaching it must meet the learner needs and expectations and facilitate the
achievement of learning outcomes. Rethinking of teaching practices and
methodology is the preliminary step in blended course design.

Course design

Overall, the procedure of course design involves several steps and can be
described as follows:

1 Developing planning strategies
Formulating learning outcomes

!

Selecting the content

Dividing the content to suit face-to-face and online environments
1
2 Deciding on the choice of technology
(open and closed technologies)
!
3 Creating activities to meet the learning outcomes
18




Benefits

Blended learning is ideal for enhancing language acquisition and
developing communicative competence. Since learners’ communicative use of
English outside the classroom is bound to be limited, teachers need to find the
ways how to help their students to become more fluent in English. Through
blended learning a teacher can encourage students to work away from the
classroom and increase substantially the amount of time they study English,
which is especially relevant to non-linguistic university students. Some of the
activities, like listening and writing can be done online in self-access mode. Peer-
review and other similar student-to-student activities increase independent work
and raise motivation for learning.

Another big advantage is that the Internet provides lots of opportunities for
creating learning communities via social networks. Students’ behavior in a
traditional classroom can be completely different from that online and teachers
can take advantage of this by encouraging discussions in forums and blogs.
Adding a comment to a thread set up by either a teacher or student can be a
mandatory course requirement or an optional one. However, some students might
find it off-putting if they are forced to do activities online, so a teacher must be
very sensitive to learners’ needs and expectations.

Blended approach is ideal for learner-paced system, as it enables each
student to follow optimum learning path and covers for individual differences of
learners. They can practice as much as they need to develop the necessary skills.

Blended learning offers a good opportunity for extensive input of materials,
which is facilitated through face-to-face contact in the traditional classroom,
where teachers can provide the necessary support and assistance to learners who
have some troubles with acquisitions of the material. And finally, blended
learning approach helps to develop skills in professional communication, which
requires extensive use of technology (presentations, video-conferencing, e-mail,
etc.). Incorporating technology in teaching English is a good way to improve
students’ IT literacy, on the one hand, and make them more prepared for efficient
communication in professional environment through task-based activities.

Challenges

Lack of experience in online course design often results in duplicating the
materials teachers use in their traditional classes. To avoid this duplication it is
necessary to give serious consideration to the outcomes your students want to
achieve. Besides, making the right decision requires certain experience of both
teaching and studying online. Another problem is related to computer literacy,
which is still an issue for many lecturers who are reluctant to incorporate
technology into their teaching practices. This is caused by fear of technology, on
the one hand, and lack of time to master the necessary skills required for online
course design, on the other. Finally, selecting appropriate development strategies
seems to be impossible without clear understanding of available technologies. A
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teacher must be familiar with the technology and develop useful planning
strategies.

Conclusion

The reasons for ELT teachers to integrate technology into their classes are
obvious as blended learning allows more:
flexibility of time, place, pace and material
responsiveness to learner needs
opportunities for skill development including digital literacy
practice and feedback
collaboration
student-centered approaches.
The challenges to overcome include:
»  computer literacy
> lack of familiarity with online technologies
> lack of experience in blended course design.
To sum up, developing a blended course requires careful planning
strategies and familiarity with tools to be used.

YVVVVVYVYY

References:

1. Garrison, D. R., & Vaughan, N. (2008). Blended learning in higher
education. San Francisco: Jossey-Bass.

IIpenmymiecTBa ¥ TPYAHOCTH BHEAPEHHUS CMEHIAHHBIX KyPCOB 10
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AHHOTAIUSI:  PAaCCMOTPEHAa  KOHICMIHMSA  CMEUIAHHOTO  OOYyYeHWs
NPUMEHUTENPHO K W3YYCHHIO AHTJIMICKOTO SI3bIKA IJISl CIICHUATBHBIX IENCH;
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Abstract: The widespread use of Internet technologies in language
education plays the key role in improving its efficiency. The availability of
multimedia educational products, Internet resources and Internet technologies
enables a new approach to the organisation of the learning process. Synchronous
and asynchronous communication means contribute to cooperation and
interpersonal dialogue in the classroom and in the self-study.
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The use of Internet technologies in education contributes to the renewal of
teaching and learning methods, changes the ways of interaction with the learning
content, enhances cooperation and communication between the participants of the
educational process.

The use of Internet technologies in language teaching allows the fulfiliment
of many educational tasks: create an active language learning environment,
organize students’ self-study, their feedback, develop listening, reading, writing,
pronunciation, vocabulary, grammar skills more effectively. In addition, Internet
technologies make possible to organize new forms of interaction and
communication in class and in extracurricular activities. After all, the use of them
has a positive impact on the students’ personal development, their motivation,
communicative and reflective abilities, socio-cultural competence.

Internet technologies have a great didactic potential: they contain authentic
content, information of current importance; they combine audio and visual means
of presenting or interacting with information. Using one multi-media technology
in the classroom the teacher can pursue several educational goals which
undoubtedly increase the efficiency of the learning process.

There are synchronous and asynchronous means of communication used in
language teaching. Synchronous forms of communication enable teachers and
students share information in the online mode. The most popular forms are voice
and video conferences (Skype), chat (IRC -Internet Relay Chat), Edmodo,
\oxopop.

As for asynchronous forms of communication, they include e-mail
correspondence, forums, e-portfolios, blogs, podcasts.
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The most widely used Internet technology is podcasting. There are podcasts
on different topics and for different levels of language proficiency. So they can be
used at different learning stages. Students can produce their own podcasts. The
process of creating a podcast involves the following steps: definition of the
subject, the Internet research for necessary information, language work,
recording, joint reflection, editing and finally posting on the Internet. Creating a
podcast can be a group work or a project.

VoiceThread (http://voicethread.com) can be a recommended platform for
interactive communication. This technology offers students to listen to the audio
comment and/or to record it. Interaction is possible both synchronously and
asynchronously. This interactive technology is helpful for both teachers (it
develops listening, writing, reading and speaking skills) and students (they can
express themselves, share their thoughts and ideas). It may be used successfully
both in the classroom and in the self-study.

Voxopop (www.voxopop.com) is an audio forum which has a large
didactic potential. This Internet technology allows development of speaking skills
in the online mode. This social networking allows students to create talk groups
on various topics. Each talk is performed by a group of participants. Students can
join groups of any language proficiency or they can start their own talk.

Talk groups on Voxopop is a special Internet language environment in
which students can practice their speaking and listening skills. Students have the
opportunity to make oral reports on given topics and presentations. The work in
the audio forum helps students evaluate their speaking and pronunciation skills,
correct their own mistakes, because they can "delete" and overwrite the generated
message.

The advantage of this technology is that it allows students to practice
speaking and listening skills in meaningful situations outside the lesson. This
Internet technology contributes to the development of social and communication
skills, enhances self-confidence and ability to work in a team; creates a positive
learning atmosphere.

To sum up, there are ways and demand for implementation of Internet
technologies into the language teaching process. Synchronous and asynchronous
communication means contribute to cooperation and interpersonal dialogue in the
classroom and in the self-study. They have a positive effect on the development
of language competency and personality.

dpPpexkTHBHOE 00yUeHHUE AZBIKY C MIOMOIIBI0O HHTEPHET-TEXHOJIOT Uil
N.B. Kynamuxuna

OmMckuii rocynapctBeHHbil yauBepcuret uMm. @.M. JloctoeBckoro, T.
Owmck (Poccust)
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AHHOTaumsa: IlImpokoe HCNONB30BaHME  HHTEPHET-TEXHOJOTHM B
A3BIKOBOM  OOpa30BaHMM UIPAeT KJIKOYEBYIO pPOJb B IIOBBIIICHHE €€
¢ pexkTuBHOCTH. JlOCTYITHOCTh MYJIBTUMEIUIHBIX 00pa30BaTENIbHBIX POIYKTOB,
UHTEPHET-PECYPCOB M HWHTEPHET-TEXHOJIOTMM IOPOXKAACT HOBBIM IOAXOA K
opranusanuu yueOHoro npouecca. CHHXpOHHBIE M aCUHXPOHHBIE CPEACTBA CBSI3U
CIOCOOCTBYIOT COTPYJHUYECTBY M MEKIMYHOCTHOMY OOILEHHUIO B KJIacce M BO
BpeMs CaMOOOyUEHUS.

KiaroueBble cioBa: VHTEpHET TEXHOJIOTMH, HWHOCTPAHHBIE SI3BIKH,
CUHXPOHHBIE U ACUHXPOHHBIE KOMMYHUKALINH.
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AHHOTauMs: B cTaThe pacKpbhIBaIOTCS OCHOBHBIE MOJIOKEHUS MICUXOJIOrO-
NeJaroruaeckux 0COOEHHOCTEM MUCIOJIb30BAHUSI TEXHUYECKUX CPEACTB 00yUEHUS
Ha YPOKE MHOCTPAHHOTO SI3bIKA.

KioueBble ciioBa: TEXHUYECKHE CpeICTBAa OOY4YEHHUS, HAIrJISITHOCTD,
MICUXOJIOTUS, NI€JarOTUKa, BHUMAHUE, CIai/Ibl, 3BYKO3aIHCH.

TexHudyeckue cpeacTBa OOYYCHHS IIOBBICAT MPOAYKTUBHOCTh Y4eOHO-
BOCIIUTATEJILHOTO TMpOollecca TOJBKO B TOM Ciydae, €ClId YYUTeIb, BOCIIUTATEIb
XOpouio cebe MPEeACTABISIOT M TOHUMAIOT TICUXOJIOTUYECKHE OCHOBBI HX
MIPUMEHEHUS.

HexoTopblie yuuTens Ha OJHOM ypPOKe MPUMEHSIIOT caMble pa3HOOOpa3HbIe
TCO: 3Byko3anmucH, KHHOKOJBIIOBKHM, CJaWIbl, JUANPOCKIHID ©  T.A.
Pe3ynbraTHBHOCTE OOyUCHHs y TaKWX YYHTENIeH HeaJleKBaTHA 3aTpadydBacMbIM
ycwusiM. HempaBuiibHOE HCTOJIB30BAHME TEXHUYECKHX CPEACTB B IPOIIECCEe
BOCITUTAHUSI W OOYYEHHs] MPOUCTEKAET, MPEKIE BCETo, W3-3a HE3HAHWS WIN
peHeOPEKEHUS IICUXOJIOTHUSCKUMH OCOOCHHOCTSIMH MX IIPUMCHEHUS.

HarmsimHocTts, eciiv mozipa3ymMeBaTh 1OJ HEW BCE BO3MOXKHBIC BAPUAHTHI
BO3JCHCTBUSI Ha OpraHbl 4YyBCTB oOydaeMoro, obOocHoBaHa emé . A.
KomeHnckuM, Ha3BaBIIMM €€ «30J0THIM MPABUJIOM JHIAKTUKN» M TPEOOBABIINM,
9TOOBI BCE, YTO TOJIBKO MOYKHO, MPECTABISAIOCH JIJIT BOCIPHUATHS YyBCTBAMHU.

23



Cospemennble TCO wuMeOT [ BOIUIOLIEHUS 3TOrO0 IMpaBUjia IIMPOKHE
BO3MOXHOCTH, KOTOpbl€ HEOOXOAMMO peaju30BbIBaTh Ha OCHOBE YyueTa
NICUXOJIOTUYECKUX OCOOCHHOCTEW BOCHPUATHS MHPOpPMallMd B MpoIEecce
00yueHus.

N3 ncuxonorud W3BECTHO, YTO 3PUTENIbHBIC aHAIU3AaTOPhl 00J1aal0T
3HAUYUTETHFHO 00JIee BHICOKOW MPOMYCKHOM CIOCOOHOCTHIO, UeM CIyXOBbIE. ['na3
Croco0eH BOCHPUHUMATh MUJUIMOHBI OUT B CEKYHNY, YXO — TOJBKO JECSATKU
Teicsid. MHpopmanius, BOCOpUHATAs 3PUTEIBHO, MO JAHHBIM TICHXOJIOTHUYECKUX
HCCIIeIOBaHMM, Ooyiee OCMBICICHHA, Jydlle COXpaHseTcsa B mamsTH. «Jlyuiie
OJIMH pa3 YBUJETh, YEM CTO pa3 YCIBIIATH», - TJACUT HApPOJIHAs MYIpPOCTb.
Opnako B mporecce OOyYeHHS OCHOBHBIM HCTOYHUKOM HH(popmanmu
MPOJIOJKAET OCTABaThCSl pPEYb YUYUTENs, BO3JCHUCTBYIOIIAs Ha CIYXOBBIC
aHanu3atopbl. Ciea0BaTeNbHO, YUYUTENO HAJ0 PACIIUPSTh apCeHANl 3pUTEIbHBIX
U 3pPUTEIBHO-CIIYXOBBIX CPEJCTB MOAauu UHPOPMAIMK. Y CIIbIIIAB 3BYK, YEJIOBEK
IBITAETCSl HAWTH IJ1a3aMU €ro UCTOYHHK, YTO OOJIeryaeT BOCHPUSATHE 3BYKOBOMU
uHpopmanuu. CrnenoBarenbHO, HamboJee BBICOKOE KauyeCTBO YCBOEHHS
JNOCTUIaeTCs TPU  HENOCPEICTBEHHOM  COYETAaHWMM  CJIOBA  Y4YUTENs U
HPEABSBIAEMOIO y4yaIluMCsl W300paXkeHHus B mporecce oOyuenus. [1, €. 25].A
TCO kax pa3 no3BOJSAIOT 00JIee MOJHO UCIOIB30BaTh BOZMOKHOCTH 3pUTENIbHBIX
U CIIyXOBBIX aHAJIM3aTOPOB 00ydaeMbIX. JTO OKa3bIBa€T BIMSIHUE, PEXKIIE BCETO,
Ha HayaJbHBIA 3Tall MpOIEcca YCBOCHMS 3HAHUM — OUIYIIEHUS U BOCHPHUSATHS.
CurHansl, BOCHpUHUMAEMbIE Yepe3 OpraHbl YyBCTB, MOJABEPTaIOTCS JIOTMYECKOU
00paboTke, monaaaroT B chepy abCTPAKTHOTO MBIILICHUS. B uTOre 4yBCTBEHHbIC
o0pa3bl BKIIOYAIOTCS B CYXKJICHHS U yMO3AaKJIIOUEHHUA. 3HAUUT, OoJee IMOJHOE
MCIIOJIb30BAaHUE 3PUTEIBHBIX U CIYXOBBIX aHAIM3aTOPOB CO3AAET B 3TOM Cllydae
OCHOBY JJIsl YCIIELIHOTO MPOTEKaHUs CIIECAYIOIIEro 3Tana Mpouecca MOo3HaHUs —
ocmbIcaeHus. bonbuyto poias TCO wurparoT B 3allOMUHAaHHUH Kak JIOTHYECKOM
3aBepUIeHMH mpouecca ycBoeHus. OHHM  CHOCOOCTBYIOT — 3aKPEIUICHUIO
NOJIYyYCHHBIX 3HAaHWW, CO3[aBas SPKUE OIOPHbIE MOMEHTBI, [OMOIarOT
3arneyaryieTs JIOTMYECKYH0 HHUThb MaTepHualla, CUCTEMATU3HPOBATh HW3YUYEHHBIN
MaTepHall.

Oco0eHHO JTOJKHO YYHMTHIBATHCS YUUTEIEM 3MOLMOHAIBLHOE BO3/IEHCTBUE
TEXHUYECKUX CPeACTB 00yueHus. Eciu eMy BaKHO CKOHLIEHTPUPOBATh BHUMAaHHE
VYAIlUXCA HA COAEp)KaHMM TMpeajlaraeMoro marepuana, TO CHIa UX
AMOIIMOHAJIBHOTO  BO3JEHCTBUSA  BBI3BIBAET MHTEPEC M  IOJIOKUTEIbHBIN
SMOLIMOHAJIbHBIA HACTPON HA BOCIPUATHE.

Tpu u3 dyeTbipex Ha3BaHHBIX YIIHMHCKUM[S,c.18] cpencts, mpucymmx HUT,
KOTOpbIe, 00Jaasi MUPOKUM AHANa30HOM BBIPA3UTENbHBIX, XYA0KECTBEHHBIX U
TEXHUYECKUX BO3MOXKHOCTEH, TMO3BOJISIIOT JIETKO YCHJIWTHh BIEYATIEHUE OT
uznaraeMoro marepuasna. OOBIYHO YEJIOBEK BOCHPHUHHMAET OKPYKAIOLIYIO €ro
JIeHUCTBUTENBFHOCTh B yIOOHOM JUIsi HEro MOpPSAKE, HAa SKpaHe K€ YIpaBJICHHE
BHUMAHUEM OCYLIECTBIISIECTCSA BBIIEICHUEM TJIABHOTO HM300pa)K€HUS CPEeICTBAMU
JTAHAMUKM M KOMIO3WIIMM KaJpa, MOHTOXHOW CMEHOW IUIAaHOB. Tak,
HaOMoaloIMil 32 O0OBEKTOM B30p pas3jiaraeT €ro Ha 4YacTH, TMOTOM CHOBA
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coOupaeT, TEPEeHOCUT Ha JPYyroid OOBEKT, COMMKAET W COMOCTABISIET o00a
oObekta. HHbopmanus B Kaape pa3yMHO [03UpYeTCS: BeCh (PparMeHT
BOCIIPUHUMAETCS LIETTHUKOM.

Ucnons3ys TCO, HEOOXOUMO YUUTHIBAThH CIEAYIOIMINE TICHUXOJIOTUYECKUE
ocobeHHocTH BHHMMaHMs. CoOCpeJOTOYEHHOCTh BHUMaHUS —  YIEp>KaHUE
BHUMAHMSI Ha OJHOM OOBEKTE. YCTOMYMBOCTh BHMMAaHHS, KOTOpas AaXe IMpHU
aKTUBHOW paboTe C M3ydaeMbIM OOBEKTOM MOXKET coxXpaHAaTbcs 15-20 munHyT, a
MOTOM TpPeOYIOTCSl MepekyitoueHne BHUMaHusl. O0beM BHUMAHUS — KOJIMYECTBO
00BEKTOB, CHMBOJIOB, BOCIPHHUMAEMBIX OJHOBPEMEHHO C JOCTaTOYHOU
SICHOCTHIO. TeXHHUYECKHE CPEeACTBa MO3BOJSIOT JaBaTh MHGOPMAIMIO B HYKHOU
MOCJICTIOBATEILHOCTH M B HY)KHBIX IPOIOPIIUAX, aKIIEHTUPYsS] BHUMAaHUE Ha TEX
JacTsIX 00BEKTa, KOTOPHIE B JAHHBI MOMEHT SIBJISIOTCS MPEIMETOM OOCYKICHHUS.
Takoe opraHW30BaHHOE YMIPABJICHHE BHUMAHWEM MIKOJIHBHUKOB CIIOCOOCTBYET
GOpMHpPOBAHHIO Y HUX BaKHEWIIEro oOmey4eOHOro yMEeHUus — YMEHUus
HAO0JII01ATh.
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Abstract: The article describes the main provisions of psycho-pedagogical
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SOME ASPECTS OF USING ICT IN FOREIGN LANGUAGE
TEACHING AND LEARNING

T.V. Mordovina
Tambov State Technical University, Tambov (Russia)

Abstract: ICT as a medium for teaching is becoming more and more
acknowledged. In this article some positive and stimulating aspects both for
students and teachers of using ICT are presented, the main obstacles to technology-
enhanced language learning and their overcoming are indicated.

Keywords: ICT, Internet, technology-enhanced language learning, blended
language learning.

In the last few years rapid technological advances and changing conceptions
of learning have been accompanied by changes in language teaching. Language
classrooms are increasingly turning into blended learning actions that focus on
active learning. They advance the learning process and raise its quality. It turned
out that using e-learning as a support to face-to-face classes has positive and
stimulative effect both for students and teachers. Jonassen defines technology-
enhanced meaningful learning as “active, authentic and cooperative” [1].

The growing use of ICT in blended language learning environments has
changed the face of language teaching and learning in a beneficial way. Despite the
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fact that, “general methodology is very important”, “the Internet is a tool which has
great potential in the language classroom, but its effectiveness in practice depends
to a large extent on the way it is exploited by teachers and students.” [2].

So what are the main benefits of ICT to language learning?

Benefits

* First, ICT (and the Internet in particular) provides language learners with
the opportunity to use the language in meaningful ways in authentic contexts. The
Internet provides an easy and fast access to the use of current and authentic
materials (online newspapers, webcasts, podcasts, newsroom video clips or even
video sharing websites such as YouTube) in the language being studied, which is
motivating for the language learner. Now language teachers can ask their learners
to find any current and real-time materials online, instead of searching and carrying
authentic materials to a classroom by himself/herself. By using the authentic
material provided by the Internet, we have a better insight into the culture of the
country and people whose language we study.

* A second important benefit derived from the use of ICT in a language
classroom is based on the opportunities for cooperation and collaboration with
one's peers. Today language teachers all over the world have got the opportunity to
introduce different ICT-enhanced language learning projects; students get used to
learn the foreign language in a new and pleasant way, not just by interacting with
the teacher and reading books. They can exchange information in real time,
participate in blog discussions, work in teams on different projects, exchange
emails, search for information, etc. Through the “Skype” students can not only
write to each other in real-time, but also see each other and speak to each other
online. They are also motivated to communicate and collaborate with peers to
produce common products, for instance, wikis (a website that allows collaborative
editing of its content and structure by its users). So learners are thus able to write,
read, speak, listen, and react to a conversation using ICT as part of the language
learning process. These beneficial ICT-enhanced language learning activities call
for the teacher to organize and monitor them, although the overall role of the
teacher has changed from the traditional authoritative role to that of a facilitator.

* A third major benefit of the use of ICT in blended language learning class-
rooms is the opportunity that ICT-based tools give to language teachers so that
they can tutor their learners more effectively. With the help of ICT-based tools and
the constantly growing number of available educational resources language
teachers are able to give individual and personalized guidance to the learners. The
use of several media-audio, video, authentic contexts and real-world experiences
help language learners with different learning styles to assimilate the content
according to their needs. In a blended learning environment that uses ICT tools, it
is easier for the language teacher/tutor to use different approaches with students
and accommodate different learning styles and the different needs of fast, slow, or
handicapped language learners [3].

Aims

The aims of introducing ICT in language teaching:
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* to build a learning environment in which teachers and learners can create
contexts for real communication inside and outside the classroom;

* to present the English language as a means to learn and communicate about
content;

* to transform the realism of the contexts created in class simulations into
reality;

* to establish new relationships between educational institution and society;

But there are factors influencing the use of the Internet in language teaching.
Tammelin (2004) identified four problematic areas in a university setting that need
to be considered when introducing technology-enhanced language learning into
higher education — administrative, institutional, technical, and pedagogical issues
(Tammelin 2004). She concluded that problems related to these areas need to be
solved by an institution in order to create high quality teaching and learning.

Obstacles

We would like to highlight the following obstacles to technology-enhanced
language learning:

* lack of technical infrastructure (How does the existing technical
infrastructure (e.g. hardware, software, Internet access, bandwidth) at your
institution satisfy the requirements for the implementation of ICT in language
teaching and learning?);

* lack of teachers’ technical skills (Does the teaching staff involved with
language teaching at your educational institution currently possess the requisite
technical skills to participate in ICT implementation?).

Overcoming obstacles

Depending on the type and format of ICT used in language courses at your
institution, adequate hardware, software, and Internet access, as well as existing
frameworks and controls for data security and privacy need to be provided by your
institution.

Besides investing in infrastructure for ICT, determining the existing
technical skill sets and the gaps in teacher’s knowledge of ICT is necessary for
institutions to craft training programmes for teachers. The process of reviewing
existing skill sets can also lead your teaching staff to reflect on their needs and
skills, thus helping them express their ideas and needs for professional
development.

In addition, ICT can be tremendously useful for administrative personnel
involved in reaching out to learners, disseminating information, managing
educational programmes, conducting research and development, and evaluating
programmes outcomes.

As discussed above, ICT can be used to varying levels for language teaching
and learning at an educational institution. If ICT is used to supplement existing
face-to-face teaching, it might be possible for teachers who are trained to use ICT
in their teaching to develop course materials to support their language courses. On
the other hand, if an institution plans to offer online courses, teachers could
contribute to the subject matter of a course, but the development and production of
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online modules might necessitate a team of instructional designers, graphic
designers and multimedia experts. For example, video and audio materials are
essential to most online language courses. The production of quality video and
audio materials and their availability in an online format would require time and
technical skills on the part of the teaching staff.

Summary of recommendations

» Guarantee the availability of adequate technical infrastructure (e.g.
hardware, software, Internet access).

» Choose an efficient and cost-effective platform or learning management
system (LMS) that suits the needs, size, budget, and plans of your institution.

» Together with your language teaching staff, identify the needs for digital
facilities for language learning purposes at your institution.

» Provide support for teachers who online or multimedia language learning
materials.

» Provide initial, continuous, and just-in-time technical training for teaching
staff and learners.

» Provide sufficient administrative and technical support services for
teachers and learners.

Conclusion

We suppose that ICT and web-based learning solutions offer the learners the
possibilities for making the learning process more interesting and challenging and
institutions in all educational sectors have a very important role in supporting their
language teaching staff and their language learners in the meaningful use of ICT in
language teaching and learning.
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Hexoropsie aciektbl ucnoab3oBanusa UKT B 00yueHHMH HHOCTPAHHOMY
S3BIKY

T.B. MopaoBuHa
TamOoBCKHUIA rOCYAapCTBEHHBIM TEXHUYECKUN YHUBEPCUTET, TaMOOB
(Poccus)

Annoranusi: UKT B xauecTBe cpeqicTBa 0OydeHHs] CTAaHOBUTCS BCe Ooliee u
Oonee momMynsSpHBIMH. B maHHOW cTaThe TMPEACTABICHBI TIO3UTHBHBIE W
CTUMYJIUpYIOIME acnekTsl ucnoib3oBanus UKT, kak ans CTyA€HTOB, Tak U A
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npenojaBareyiei; yKa3aHbl OCHOBHBIE MPEMATCTBUS HA IMYTH HU3YUYCHUS S3bIKA
MOCPEICTBOM MH(OPMAIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTUH M CHOCOOBI UX
MIPEOJI0JICHUS.

KiroueBbie caoBa: UWKT, wunTepHeT, u3zydeHHe s3bIKa MOCPEACTBOM
WH(OPMAITMOHHO-KOMMYHUKAIITMOHHBIX ~ TEXHOJOTUH, CMEIIaHHOEe OO0y4YeHue
S3BIKY.
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Il. ICT FOR DEVELOPING LEARNER

COMMUNICATIVE COMPETENCE
POJIb UKT B ®OPMHUPOBAHUU KOMMYHUKATHBHO!
KOMIIETEHLIMM OBYYAEMbIX

31



TPHTH 14.35.09
V]IK 378

ICT - BASED LANGUAGE EDUCATION AS AWAY TO
DEVELOP UNIVERSITY STUDENTS' COMPETENCES

L. Yu. Korolyova
Tambov State Technical University, Tambov (Russia)

Abstract: Language education peculiarities in the modern world and their role
in the development of University students’ competences are analysed in the
article. The division of competences into general and professional ones are
considered. Much attention is paid to the development of the communicative
competence as a dominant one in the process of teaching a foreign language.
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The 21st century has already introduced so many innovations into different
spheres of human activity that the only thing a man can do now is to adapt to
those changes which follow any progress. They cover all aspects of our life
including work, leisure, interpersonal relations, education etc. One of them is the
global informatization and computerization that influence our society in such a
way that every person has to meet new requirements in order to keep up with the
time. The main role in helping people to do it belongs to teachers who face now
such challenges as to provide students with the knowledge appropriate to the new
conditions and to use modern technologies in the educational process to solve the
first task. So in this article we would like to focus on the second challenge
relating to the language education and its effect on the development of University
students’ competences.

Firstly, let us consider the definition of the term “competence” and those
competences which a University student must receive having completed the
educational process. The term “competence” means “a combination of particular
knowledge, abilities and skills which a person must have together with the
practical work experience” [1]. The number of competences a student must get
varies depending on his majors. But they are divided into general competences
and professional ones. The first type refers to general knowledge, abilities and
skills needed in many spheres. The second type covers those skills, abilities etc.,
which are demanded in the particular professional field and are directly connected
with a student’s future job. As for general competences they include the
following ones:
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1 a social competence (an ability to take responsibility, to brainstorm
iIdeas and make decisions appropriate for all members of the team a person is
working in, to have tolerance to different ethnocultures and religions, to combine
personal interests with needs of the enterprise);

7 a cognitive competence (readiness to improve one’s educational level,
a need to realise personal potential, an ability to acquire new knowledge by self-
education, self-development);

1 a communicative competence (the knowledge of the ways which help
to communicate in different languages orally or in the written form, including
computer programming);

e a socio-information competence (the knowledge of information
technologies and a critical attitude to social information presented by
mass media);

e crosscultural competences;

e a special competence (readiness to evaluate professional acts
independantly) [2].

In fact all these competences can be formed in the language educational
process but, in our opinion, the dominant competence should be a communicative
one whereas all the rest are subordinate to it developing as a result of it. It is
explained by the peculiarities of the language teaching process when a teacher
pays attention first of all to those methods which can help students to understand
the basic principles of this or that language and encourage them to communicate
using the language they are studying. If they have achieved this goal and acquired
skills in all four types of the communicative activity, i.e. reading, writing,
speaking and listening, it is possible to develop all other competences on the base
of these language skills. Consequently, students will be able to discuss different
ideas, express their points of view, make decisions etc. in a foreign language.

Secondly, in order to develop a communicative competence which fits in
with the modern world teachers must apply all state-of-the-art information and
communication technologies available. They include, primarily, the so-called
multimedia Internet. The latter gives students the following opportunities:

e Open web access

e communication and interaction [3].

The open web access means that students can use different resources for
learning a language, e.g. there are language learning and testing packages when it
IS possible to learn new words, to read texts, to listen to them and do grammar
and vocabulary exercises after that, also many tests help students to assess their
knowledge in the particular part of grammar or vocabulary as well as listening
and writing. Besides this the authentic resource material is available giving
students an opportunity to learn a language used by and represented directly by
native speakers. As a result students master their language.

To use acquired skills in practice they can communicate and interact online
with the help of many services, e.g. sending and answering letters by e-mail,
participating in different forums and chat-rooms, creating their own blogs and
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providing the information which they consider to be important to them and other
users, using such facilities as video conferencing and podcasts. They can also use
multi-modal communication environments such as Skype.

All these activities can be performed online at home or any place other than
a classroom. Consequently this situation might question the role of a teacher in
the whole process. If it is quite possible for students to self-study and self-
evaluate the progress they have made it means that teachers are no longer needed.
On the one hand, it can be true as long as students are organized enough to do all
this. But, on the other hand, nowadays it is up to the teacher to combine
classroom activities with students’ individual work at home and to use
opportunities provided by the Internet together with some traditional methods of
teaching a language, organizing students’ work in the classrom in such a way that
it will integrate all types of activities possible at the present moment.

Moreover, face-to-face communication is considered to be the best one in
comparison with all kinds of virtual communication no matter how interesting it
can be. If a teacher encourages students to participate in various classroom
activities such as debates, discussions, role-play games, including conducting
negotiations, meeting with foreign partners at the airport, at the cafe, in a
restaurant, at summits etc., they will get used to communicating with those people
who are around them, getting some feedback thanks to emotions, gestures, eye-
contacts, hand-shaking, smiling to each other and so on. It is impossible to get the
same feedback communicating virtually. And if language teachers’ main goal is
to develop a communicative competence they must cover both types of
communication in the contemporary society, i.e. real and virtual one.

So those competences, and primarily a commmunicative one, which
students are expected to have after graduating from University can be developed
with the help of ICT-based language education provided that teachers use all
resources available properly and reasonably.
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SA3bIKoBOE 00pa3oBaHUe HA OCHOBE HHPOPMANMOHHO-KOMMYHHUKANMOHHBIX
TEXHOJIOTHI KaK CI0Co0 pa3BUTHS KOMIIETEHIUI CTYJICHTOB BY30B

JL.IO. KopoJieBa
TamO0OBCKHUI TOCYAapCTBEHHBIA TEXHUUECKUI YHUBEPCUTET, TaMOOB
(Poccus)

AnHoTanus: B nanHO# cTaThe aHAIU3UPYIOTCSI OCOOCHHOCTH S3BIKOBOTO
oOpa3oBaHMsi B COBpPEMEHHOM OOIIECTBE HU HUX pPOJb B (HOPMHUPOBAHUU
KOMIIETEHIIUHA CTYJEHTOB BY30B. PaccmaTpuBaioTcs KaTeropuu pasjelieHus
KOMIIETEHIIMA Ha OCHOBHBbIE M TMpodeccuoHanbHble. OCHOBHOE BHHMAaHUE
yaeTseTCs (hOpMHPOBAHUIO KOMMYHHUKAaTHUBHOU KOMITCTCHIIUH KaK
JTOMHUHHPYIOIIEH B MpoIiecce 00ydeHNss THOCTPAHHOMY SI3BIKY.
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Abstract: Contemporary techniques of teaching foreign languages on the
whole and developing communicative competence, as a specific goal, involve
“active teaching methods”, including e-learning, which brings the students to the
natural language environment. E-learning allows studying for a variety of
educational programs in different forms of education. The main e-learning forms
of education include cooperative learning, electronic manuals, role and business
games, case study, web-quest, etc.

Key words: language environment, e-learning, electronic manual,
professional competence.

To improve the efficiency of learning and cognitive activity, Federal State
Educational Standard of the third generation, based on competence approach,
involves widespread use of techniques and methods under the generic name of
“active teaching methods”, namely, business and role-playing, case studies,
psychological training, as well as e-learning.

E-learning is a set of techniques, methods, etc., allowing studying for a
variety of educational programs of general, vocational, additional vocational
training, in different forms of education - full-time, part-time, external studies.

The main feature of foreign language teaching consists, as a rule, in the
mastery of a foreign language by learners in an artificial language environment.
The use of information and communication technologies in this field of education
Is designed to solve this problem and bring the students to the natural language
environment by means of searching for the information on the Internet, use of
specialized sites, watching movies and authentic training video files, application
of educational programs and games, etc.

Today, one of the most effective and affordable methods of teaching
foreign languages is the use of electronic manuals, that allow an individual
approach to learning. Being a computer educational software tool, electronic
manual empowers publications, and also helps to test the acquired knowledge of
learners, both independently and with the participation of the teacher. Students'
interest in the study of materials and, consequently, the level of knowledge is
greatly increased by using the links on the video and audio fragments that activate
visual and auditory centers of the brain, which improves the perception and
memorization of the material submitted.

Other e-learning form of education includes cooperative learning, which is
a learning process, built on communication and collaboration between students
and a teacher. Network teacher forms small groups (3-4 people), taking into
account students' abilities and their possible wishes. Communication via the
Internet most often occurs in writing (chatting).

Further, it is necessary to note discussion in the electronic form, for which
a special forum or a web page is allocated and where the views of all participants
in the discussion are being constantly accessed by a small group. When training is
organized on-line, the discussion is conducted in the forum (chat).
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Role and business games in terms of e-learning require the use of the
Internet as a gaming environment, in this case communication is virtual.
conducting role and business games needs a special web page that hosts all the
materials. In this type of e-learning on-line conferences and chat are widely used.
In the run-up to the game students should use the internet technology for finding
information, as well as forum, chat and blogs for communication.

Case study method is a method of teaching that is often used in the
pedagogical process and business education; it significantly increases the degree
of development of the material and is used as an element of the business game
and brainstorming. The purpose of the situational analysis is to teach students to
apply theoretical knowledge in practice and make the right strategic and
operational decisions. Learning method based on the consideration of cases and
situations involves solving specific situations, especially developed on the basis
of factual material for subsequent analysis in the classroom.

The method allows creating professional competence in a particular area, to
develop the abilities of the individual, with a strong emphasis on the ability to
learn, the ability to process large amounts of information. The logic of the
decision of the case is as follows - familiarization with the description of the
organizational problems, an independent analysis of the situation, diagnostics of
problems, the presentation of findings and solutions.

Organized view of research activity is web-quest, to fulfill which learners
search for information in the Internet. Its goal is to use the information obtained
for practical purposes as well as for the development of critical thinking, analysis,
evaluation and synthesis of information by learners.

E-portfolio is a student self-assessment tool of the cognitive work of the
student, which is the next set of documents: reference for the selection of the
material in the portfolio; questionnaire for parents of students; questionnaire for
the expert group for the objective evaluation of the portfolio at the presentation.
To organize the work in a remote form, for each student a separate web page is
provided, and it will serve as a personal "portfolio." For his/her "dossier" a
student selects control works, course projects, tests, essays, reports, etc., fulfilled
in class independently. A student may place materials on the web page, and
anyone can play the role of experts, discussing the exposed materials and giving
reviews on them.

The most common methods of control in e-learning are testing, answers to
questions, control tasks, case-study, project-based learning (group or individual),
web-quest (search for information on the Internet), test / exam. Preference is
given to tests with situational specific examples and which do not contain simple
references.
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MeTtoabl popMHUPOBAHUA KOMMYHUKATUBHOM KOMIIETEHUUH CTYJACHTOB HA
0aze UKT

A.B. KpbikanoBckast
TIOMEHCKHMI TOCYIapCTBEHHBIN apXUTEKTYPHO-CTPOUTEIIbHBIN YHUBEPCUTET,
Tromens (Poccus)

AnHoTanusi: COBpeMEHHBIC METOIbI IMPEITOaBaHUs HHOCTPAHHBIX SI3BIKOB
B 1IEIOM ¥ pa3BUTHE KOMMYHHKATHBHOW KOMIICTCHIIMM, B YaCTHOCTH,
BKJIFOYAIOIINE «AKTUBHBIE METOAbl OOYYEHUsS», B TOM YHWCJEC IUCTAHIIMOHHOE
oOydeHne, KOTOPOE MO3BOJIAET MOMECTUTh CTY/ICHTOB B €CTECTBEHHYIO SI3BIKOBYIO
cpeny. JlucranmmonHoe OOydeHHE TIO3BOJIAET YUHUTHCS MO  Pa3TUIHBIM
oOpa3oBaTeNnbHBIM MporpaMMaM B pas3nudHbix (popmax. OcHoBHBIE (HOPMBI
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JUCTAaHLMOHHOTO OOy4YeHHs BKIIOYAIOT COBMECTHOE OOyuYeHHUe, SJIEKTPOHHBIC
0COOMsI, POJIEBBIE U JEJIOBBIE UTPhl, aHATU3 KOHKPETHBIX CUTYyallUi, BEO-KBECT,
U T.J.

KuaroueBble cioBa: s3bIKOBasg cpeAa, JUCTaHIMOHHOE OOy4yeHHe,
AJIEKTPOHHOE PYKOBOJICTBO, MPOPECCHOHANbHASI KOMIIETEHTHOCTb.

I'PHTU: 16.01.45
YIK: 81:37.016

NHOOPMAIIMOHHBIE TEXHOJIOI'MH ITPHU
®OPMUPOBAHUU HABBIKOB YCTHOM
KOMMYHHUKAIINAN

K.9. Baabsak
Cankr-lleTepOyprckuii rocyJapCTBEHHBIN YHUBEPCUTET KYJIbTYPbl U HCKYCCTB,
Cankr-IlerepOypr (Poccus)

Annoramusi: Pons UKT B 00yueHuu s3bIKy A0 CHUX IOP HEIOOIIEHEHa B
poccuiickux By3ax. Tem He wmenee, MKT B kauecTBe cpenctBa OOydeHHs
CTAaHOBUTCSl Bce OoJiee MomysspHbIM. KOMIbIOTEpHl UTpaloT CTUMYIUPYIOIIYIO
pOJIb B U3YYEHUM sA3bIKA. BUIBI 1€ATEIbHOCTH, OCHOBAaHHBIE HA UCIIOJBb30BAHUU
KOMIIBIOTEPA, AOJDKHBI YUUTBHIBATHCS MPU IUIAHUPOBAHUU U IIPUHIATUU PELICHUN
JUISl JOCTHDKEHUSI COOTBETCTBYIONIUX Ienel o0yuenus. Jjisi oTpabOTKU HAaBBIKOB
YCTHOTO OOIIEHMS] YYMUTENs CO3AAal0T HOBYIO YYEOHYIO Cpelly IOCPEACTBOM
cucteM Text-to-Speech, Cleverbot u Web-conference, kotopsie u npeacraBieHb!
B JJaHHOH CTaThE.

KmioueBsie caoBa: HKT, cucrema Text-to-Speech, Cleverbot, Web-
conference, HaBBIKH YCTHOTO OOIIICHHS.

B macTosmmii MOMEHT K 4YHCIy HauboJee aKTyalbHBIX BOIPOCOB
o0pa3oBaHUsI OTHOCUTCS OOy4YEHHE KOMMYHMKAIMM HAa WHOCTPAHHOM si3bike. B
ATOU CBSI3U 0CO00E BHUMAHUE YJESETCS PO MH(POPMAIMOHHBIX TEXHOJOTUM
npu opranuzanuu ooydenus. K coxxanenuto, B eBponeiickux crpaHax u B Poccuu
TpeOOBaHMsI, TPEABABIAEMbIC K H3yUCHUIO MHOCTPAHHOTO SI3bIKA PA3INYHbL. TakK,
B E€BPONEHCKUX CTPAaHAX JaBHO OCO3HAIM BaXHOCTb H3YYEHUS HECKOJIBKHX
MHOCTPAHHBIX A3BIKOB, YTO COOCTBEHHO 3aKpEIUIeHO OJHMM U3 penieHuil CoeTa
EBponsl. Tak, enie B 2002 rogy ObLT B3SIT KypC Ha COBEpPILIEHCTBOBaHUE 0a30BbIX
HaBBIKOB, B YAaCTHOCTHU, OOYyYEHHUSI MHOCTPAHHBIM SI3bIKaM, YTO MPEJIosaraio
U3yUYCHUE TpaKJaHaMU E€BPONEHWCKUX CTpaH EBpONbl Kak MHUHUMYM JIBYX
WHOCTPAHHBIX S3BIKOB C CAaMOr0 PaHHETO BO3pacTa, C OJHOW CTOPOHBI, a, C
JIPYyroll CTOPOHBI — PACHIMPEHUS CIEKTpa H3YyYaeMbIX S3bIKOB (HE TOJBKO
AHTIIMHACKUH, (PpaHIly3CKUH, HEMEIKUA W WUCIAHCKUHM, HO U Apyrue) [5, c. 19],
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IIOCKOJIBKY YK€ TOrJa HMMEJIOCh JOCTaTOYHOE KOJUYECTBO AIIEKTPOHHBIX
pecypcoB.

Yro kacaercs Poccuiickon @enepannu, To B PeiepaibHOM rOCyJapCTBEHHOM
o0pa30BaTebHOM CTAHJAPT€ HU OJMH HMHOCTPAHHBIM S3bIK HE IOJIy4aeT
IPEUMYILIECTBA, BCE OHM pPAaBHONPABHBL. B cTaHgapre TpeTbero IMOKOJIEHUS
OPONHUCAHO, YTO Yy Y4YalllUuXCsl JOJDKHBI C(HOPMUPOBATHCA KOMIIETEHIIMH,
CBA3aHHBIE C BJIAJICHHUEM OJHUM U3 MHOCTPAHHBIX S3BIKOB Ha YpOBHE,
HEOOXOUMOM JIJIsl BBITIOJTHEHUS MpodeccnoHaNbHbIX 3a1a4 [1], win Ha ypoBHE
He HIKe pasroBopHoro [2]. Takum oOpa3om, npenoaBaTeib J0JKEH BHIMTOIHUTD
TpeOOBaHMs TOCYAAPCTBEHHOIO CTaHAApTa, T.€. 00y4YaTh MPEXKJIE BCEro PEUEeBOM
NEeSATEIbHOCTH HAa WHOCTPAHHOM SI3BIKE, NJIsl YCIIEIIHOTO OBJAJACHHUS KOTOPOM
HEO0OXOJMMO CO3/1aBaTh YCJIOBHS, OJIN3KME K €CTECTBEHHOM KOMMYHHKAlUHA Ha
MHOCTPAHHOM sI3bIK€. B CBA3M € O3TUM NPOUCXOJUT MEPEOCMBICIECHUE U
HEePEOICHKA PO HH(POPMALIMOHHBIX TEXHOJIOTHI B yueOHOM IpoLiecce.

Hcnonp3oBaHne HMHPOPMAIMOHHBIX TEXHOJOTHM, O€3yCIOBHO, IOBBILIAET
MOTHBALIMIO OOYYaOIIUXCsl, TTOCKOJIbKY MX NPUMEHEHHE B y4yeOHOM Ipoliecce
CO3/a€T YCJIOBUS, MAaKCUMaJbHO MPUOIMKEHHbIE K pEaJIbHON CUTyaluu
oOlIeHMsI, Y 00Yy4arOIIMXCs MOSABISAETCS NOTPEOHOCTh TOBOPUTH, BBIPAXKATh CBOU
MBICTIM M CyXJAeHUA. TakuM 00pa3oMm, NpErnojiaBaTeib BbIHYXKIEH BBOJUTH B
yueOHbIN Tpoliecc HH(OPMALIMOHHBIE TEXHOJOTUY JIUIsl CO3JIaHUsl CUTYallUi, pu
KOTOPBIX OCYIIECTBIISUIACH Obl yCTHAasi KOMMYHUKAIIMS, T.€. 3BYKOBOE CJIOBECHOE
B3aUMOJICHCTBUE, OIOCPEIOBAHHOE WM HE ONOCPEAOBAHHOE TEXHUYECKUMU
cpeactBamu. [lockonbKy B HACTOAIIMHA MOMEHT OCHOBHBIM TEXHUYECKUM
CPEIICTBOM SIBJISIETCS KOMIIBIOTEP, TO MOSBWICS HOBBIA TEPMUH «KOMIIBIOTEPHO-
onocpenoBanHas kommyHuKaus» (Computer-Mediated Communication, CMC)
[4], XOTS HCIOJIB3YIOTCS TAKXKE W APYTME BapUAHTHI IEPEBOAA — KOMMYHHUKALIMS,
ONOCPENOBaHHAS KOMIIBIOTEPOM; KOMMYHMKAlWs B JJIEKTPOHHOM Cpene;
OIIOCPEIOBAaHHOE KOMIIBIOTEPOM OOLICHHUE.

HeoOxoaumMo OTMETHUTh, UYTO OTHOCUTENBHO HelaBHO B EBpome ObL10
OPUHATO pa3fesiaTh HHQPOPMAILMOHHbIE TEXHOJOIMH, HCHONb3YyIOIUecs MAJis
CO3JaHMUsl YCIIOBUN HEMOCPEICTBEHHON KOMMYHHUKALIMM Ha CJIEAYIOLIAE BHJIBL:
1 )UHCTpYMEHTBI MO CO3/[aHHI0 OOYYalOUIero KOHTEHTa (CleHUalIn3UpOBaHHBIC
A3BIKOBBIE TMPOTPaMMBbl, MPOTrpamMMbl IO CO3/IaHUIO KOHTEHTA); 2)TE€XHOJIOTHH
KOMMYHUKAIIMU; 3)TEXHOJOTUHU, OCYIIECTBISAIOMINE AOCTYH K ayTeHTUYHBIM
MarepuaiaMm [6], TO B HACTOAIIMHA MOMEHT H3MEHWJIOCh OTHOLICHHE K
TEXHOJIOTUSM NEPBOM TPYMIIbI: KOMIIBIOTEP HAUMHAETCS pacCMaTPUBATHCS HE Kak
MHCTPYMEHT, a KakK TbIOTOp, perneTutop. boiiee BHUMATEIBHOTO HW3Yy4YEHUS
3aCIIy>)KMBalOT aBTOMATU3UPOBAHHbBIE 00YYalOIUe CUCTEMBI, K YUCIY OCHOBHBIX
(GYHKUUNA KOTOPBIX OTHOCHUTCS COOCTBEHHO OOyY€HHE, TPEHHUPOBKA, KOHTPOJIb U
OLICHKa. 3/1eCh, MPEXKIe BCEro, HEOOXOANUMO yKa3aTh CHCTEMbI aBTOMAaTHYECKOTO
cuntesza peun (Text to Speech), T.e. cuctemsl nmpeoOpa3oBaHus TEKCTa B peub. K
UX  OCHOBHBIM  XapaKTePUCTHKaM  OTHOCSTCS  pa300pyMBOCTH  peuH;
€CTECTBEHHOCTh  (HATYpPaJIbHOCTb)  PEYH; MYJIbTUMOJAIBHOCTh  PEYH;
MHOTOs3bI4ME. [[peuMyIIecTBOM JaHHBIX CUCTEM SBIISIETCS TO, YTO OHU COJIEpKAaT
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HEOTPaHWYEHHBIM 00BEM CIIOBAPS, a TAK)KE OHHM MTOCTPOEHBI HE C YYETOM 3HAHUMI
A3bIKa, & C YYETOM 3HaHMM 00 0COOEHHOCTSAX cTpoeHus peuu. K coxkanenuto,
UCIIOJIb30BAHUE JIaHHBIX CHUCTeM B YyueOHOM rmporecce B Poccuu siBnsiercs
(bparMeHTapHBIM.

Kpome Toro, umuTanys HenmocpeACTBEHHON KOMMYHUKAIIMK HA MHOCTPAHHOM
SA3bIKE BO3MOYKHA MpPH OOpalIeHHMH K CHUCTEMaM HMCKYCCTBEHHOTO HWHTEIIEKTA.
Peub umer o0 HCHONB30BAHUM BHUPTYAJIbHBIX COOECETHUKOB MPU OOYUYECHHH
YCTHOM KOMMYHHKalMM. Tak Ha3biBaeMble "yMHbIE OOTHI" (OT aHIJIMIICKOTO
"cleverbot") — kommbIOTEpHBIE POTpaMMBI O0OYYCHHST aHTIIMHCKOMY sI3bIKY. X
pa3paboTkoii yxxe 6osee 20 JIeT 3aHUMAIOTCS CICIUANTKICTH U3 BenukoOpuranum
Bo TnaBe ¢ Ponom Kaprientepom. Tak, ObUTH CO37aHBI CIICIMATBHBIE TOBOPSIIIIAE
npuioxenus — poootsl Jxopmk, Evie m ap. — mporpamMMbel Ha OCHOBE
CHEUUaIbHOM TEXHOJOIMH, KOTOpas IMO3BOJSET pOOOTYy CaMOCTOSITEIIBHO
oOyuaTbcsl, pa3sroBapuBaTh Ha OCHOBE YK€ MpoBeAeHHbIX Oecen. Takum oOpazom,
rOBOpSILIME MPWIOKEHUs IOCTOSHHO YIydllaeT KyJdbTypy cBoed peun. Bce
OTBETHl POOOTa BOCIPOU3BOJATCS B ayJUOPEKHME, UYTO JAET BO3MOXKHOCTH
[OJIb30BATENSIM  CHIBIIIATh, KAk IMPaBUJIBHO 3BYYMT Ta WIM UHas (pasa.
[Tonb30BaTenps MOMyyaeT BO3MOXKHOCTh NOOOIIATECS ¢ poOOTOM (haKTHUECKHU Ha
mobyro Temy. B mpouecce pasroBopa poOOT HE TOJBKO OTBEYAET ydyallUMCS B
yare: CHUCTEMa CepBHCa HACTPOEHa TaK, YTO BCE PEIUIMKH TyOIUPYIOTCS B 3BYKE
(mpuueM HakaTHEM Ha PEIIMKY MX MOKHO BOCIPOM3BECTH HEOJIHOKPATHO, WJIH,
Hao000pOT, OTKJIIOYHUTH ayAHUOCOIPOBOXKIAEHUE). Takum o0pa3oMm, ydaliuics
MOXET BBIYYUTh U TMpoU3HOLIeHWE ciaoB [3]. Ha cerogHsmHuii J€Hb
MOJIb30BATENN MOTYT TOJIBKO MHCATh pOOOTY, TaK Kak MpodjieMa pacro3HaBAHMS
peur OKOHYaTeNbHO He pemieHa. HecMoTpss Ha 3TO orpaHuYeHHe, pa3BUTHE
HaBbIKA YCTHOM pEYM BCE K€ OCYLIECTBISETCS, TaK KaK y4dalluHCs BBIHYXICH
pearupoBaTb Ha BbICKa3bIBaHUs po0OTa, (QOpPMyIHpPOBaTH COOCTBEHHOE
BbICKa3bIBaHUE, aJpecoBaHHOE poOoTy-cobeceqHuKky. JlaHHBIH  pecypc
BO3MO’KHO MCII0JIb30BaTh KakK ayJUTOPHO, TaK U B KAU€CTBE CaMOCTOSITEIbHOM
paboOTHI.

OnHaKO HCIOJIb30BAHUE BUPTYAJIBHBIX COOECETHUKOB B MpoIiecce 00ydeHMUsI
[OKa HE MOJIYYUJIO LIMPOKOTO PacpoOCTpaHEHUs. 3/1eCh HEOOXOANUMO yKa3aTh Psil
(akTOpoB, CHEPKUBAIOIIMX HUX I[IMPOKOE TNPHUMEHEHHUE Ha  3aHATHUAX
MHOCTPAaHHBIM A3BIKOM. C OJIHOW CTOPOHBI, MOHUMAHHUE TOTO, YTO 3(PPEKTUBHOE
U3y4YeHUE fA3bIKa, B TOM YHCJE MHOCTPAHHOIO, HE BO3MOXKHO 0€3 NpoBeICHUs
3aHATUH B CHEUAIbHO  OOOPYIOBAaHHBIX KOMIBIOTEPHBIX  Kjaccax ¢
NOJKJIIOYeHHEM K ceth VHTepHeT, mNo-mpeXHeMy He SBISETCS IIUPOKO
pacnpoCTpaHEHHBIM, a  BONPOC O  HEOOXOJUMOCTH  HCIOJIb30BAHUS
KOMITBIOTEPHBIX KJIacCax MpU 00yYE€HWH MHOCTPAHHOMY SI3BIKY BCE TaK K€ OCTPO
oOcyxnaercss B By3ax. C Japyrodl CTOpPOHBI, OINpEAENEHHBIE CIOKHOCTU
BO3HUKAIOT B BHUJY TOrO, CHUCTEMBbl HCKYCCTBEHHOTO HHTEJJIEKTa OOydaroTcs
IIOCPEJICTBOM B3aMMOJEHCTBHS C IOJb30BarensiMu. HecmoTpss Ha TO, 4TO OHH
CO3/1aBAJIUCh B Tpolecce OOy4YeHHs C HOCUTENSIMHM s3blKa, Ha caliTax Bcernaa
MPUCYTCTBYeT WH(OpMaIMs O TOM, YTO TMOJb30BaTelhb OyneT oOmarbes ¢
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CUCTEMOIl HMCKYCCTBEHHOT'O HMHTEJUJIEKTa, @ HE C JKUBBIM CYLIECTBOM. Takum
o0Opa3oM, ydauigecs Moiay4aroT BO3MOKHOCTh B3aUMOJIEHCTBUS C COOECETHUKOM
Ha MHOCTPAHHOM SI3bIKE, OAHAKO OTBETHI COOECEHHKA MOTYT OBbITh HE BIIOJIHE
KOPPEKTHbIMH. VIMEHHO 1O3TOMYy CalTBl COJIEpXKAT NPERAYNPEKICHUE IS
pOIWTENEH, YTO HMCIOJIb30BAHUE CUCTEMBI JETBMH BO3MOKHO TOJIBKO IIPU HX
KOHTpOIJIE.

CoznaHne ycimoBUM Il HENOCPEACTBEHHONM KOMMYHMKAIMU BO3MOXXHO IIPH
opraHu3anuu BeOWHApPOB W BeO-koHbepeHImi. Peubr maer o0 opranuzanuu
OHJIAalfH MEPOTIPUATHS B PEXKHME PEabHOTO BpEMEHHU. TpaJullMOHHBIN HaOOp
BO3MOXKHOCTEH KaXIOl — 3TO deTKas mepedada BHUIEO ISl JABYX M Oosee
CIIMKEPOB OJHOBPEMEHHO, Tepefadya 3ByKa (TeiaeoHHas KOH(PEPEHIUs WIH
VoIP), a Taxke n1eMOHCTpHpOBaHUE BHUACO-(DaitioB, paboyero crona, KapTHHOK,
JokyMeHTOB u yaTta. Kak mpaBuio, BeO CBsI3b B Mpoliecce MPOBEACHUS BeO-
KOH(pEepeHMn ocyuliecTBisiercss npu nomoumu HMHTepHer-OpaysepoB. B
HACTOSIIIMM MOMEHT AaKTHBHO TPHUMEHSIIOTCS CHCTEMBI Uil OpraHU3alud
BUPTYyaJbHBIX KoH(pepeHiuit — Microsoft Lynk, Polycom, Skype u ap. Bo3moxHo
IPUMEHEHUE IIPOrpamMMBI Teamviewer TUISL CO3JaHUs yCIIOBUI
HENOCPEACTBEHHOM  KOMMyHuKanmuu. OHa  IO3BOJIIET  OCYIIECTBIATH
MHTEPAKTUBHbBIE KOH(PEPEHIIUH, IEMOHCTPALIMU, CEAHChl O0YYEHHUSI U COBMECTHOU
paboTHI.

BeO-koH(pepeHnnsa ¢ ydeOHbIMU LIENIAMH TPOBOAUTCS MEXAY ABYMs (Tpems)
y4eOHBIMHU 33aBEICHUSIMU C COBMECTHBIM HCIIOJIb30BAHUEM yUEOHBIX MaTE€pUaJIOB
nin 6e3. Kak mpaBuiio, BeO-KOH(PEPEHIUH TPOXOAAT B PEKUME OOCYKICHHS U
oOyuenus. llpemogaBarens CTAaHOBUTCA MOAEPATOPOM BHUACOKOH(PEPEHLMH, a
yyalyecs MOJy4aloT BO3MOXHOCTh BBICTYIUTh M JI0KAa3aTh CBOE€ MHEHHE IIO
omnpenesieHHOMY Bompocy. [Ipm 3TOM, MM NPUXOAUTCA YTBEPKIAThb CBOU
aBTOPUTET COOCTBEHHBIMU BBICKa3bIBaHUSIMH M MOBEACHHEM. BuptyanabHOe
IPOCTPAHCTBO MO3BOJISIET yUYalIUMCsl HauboJiee MI0JOTBOPHO pa3BUBATh HABBIKU
YCTHOW KOMMYHHUKAILIMH, TaK KaK B IPOLIECCE HEMOCPEICTBEHHOW KOMMYHHUKALIUA
UMEET MECTO HE TOJIbKO BepOasbHbIN, HO U BU3YyaJIbHBII KOHTAKT.

Takum oOpa3oMm, npu 0Oy4eHHH YCTHOM KOMMYHMKAIlMM Ha WHOCTPAHHOM
SA3bIKE HEOOXOJIMMO aKTMBHO BHENPSATH B y4EOHBIN mporiecc MHPOPMAIMOHHBIC
TEXHOJOTMU. be3yciaoBHO, 3TO TpeOyeT OT mpenoaaBaresisi JOMNOJHUTENbHBIX
YCWJIM, CBSI3aHHBIX HE TOJIBKO C UX MOMCKOM M OTOOPOM, HO U C COCTaBJIEHUEM
METOAWYECKH NPOAYMaHHbIX 3agaHud. C JApyrol CTOPOHBI, 3aHATUSA C
UCIIOJIb30BaHUEM HMH(OPMAIIMOHHBIX TEXHOJIOTHM CIOCOOCTBYIOT —Pa3BUTHIO
HABBIKOB TIOCTPOCHHUS BBICKA3bIBAHUSI IO KOHKPETHOM TEMATHUKE, YETKOMY
BBIPAKEHUIO COOCTBEHHOM TOYKH 3pPEHUS C TMOMOILIBIO YMECTHBIX SI3bIKOBBIX
€AVHMUII.
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Informational Technologies in the formation of oral communication skills

K.E. Vyalyak
St. Petersburg State University of Culture and Arts, St. Petersburg (Russia)

Abstract: The role of ICT in language leaning is still underestimated in
Russian higher education institutions. However, ICT as a medium for teaching is
becoming more and more acknowledged. Computers have assumed the role of a
stimulus in language learning. The development of computer based activities
should be taken into a consideration while planning and deciding appropriate
learning objectives.

While developing oral communication skills teachers set up a new learning
environment — implementing TTS systems, cleverbots and organizing Web-
conferences, which are presented in this article.

Key words: ICT, TTS systems, cleverbots, Web-conferences, oral
communication skills.
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OPTIMIZATION OF THE PROCESS OF MASTERING STUDENTS’
COMMUNICATIVE SKILLS AT THE LESSONS OF ENGLISH FOR
SPECIFIC PURPOSES BY MEANS OF MOODLE

E.S. Glazyrina
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Abstract: the paper runs about the advantages of the Moodle Platform and
the possibilities that it provides in teaching foreign languages for specific
purposes.

Key words: ICT, Moodle, efficient technologies in teaching a foreign
language for specific purposes
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In modern conditions of a full-scale usage of information communicative
technologies (ICT) in all areas of our life, the Internet resources and virtual
communication offer ample opportunities both for teaching and learning foreign
languages.

Students’ work with the Internet resources can significantly facilitate the
process of forming their foreign language communicative competence in both
oral and written forms of speech activity, and master their independent work
skills.

As a result, there arises a necessity of using in the educational process (and in
teaching foreign languages for specific purposes (FLSP) as well) such ICT that
would enable to control and coordinate the efficiency of students’ work with the
Internet resources. The Moodle Platform (Modular Object Oriented Dynamic
Learning Environment), created in 2002, can serve as a tools for that. It’s
predetermined by fact that Moodle provides opportunities:

1) to correlate the didactic material with various stages of teaching FLSP to
students;

2) to use advantages of virtual communication between students and with the
teacher (blogs, forums, chats), and also with native speakers, thus allowing
students to get immersed in a foreign communicative medium;

3) to combine the advantages of individual and group teaching;

4) to take a full advantage of distance and stationary education;

5) for teachers to create author’s syllabuses, for students to do homework and
exchange materials;

6) to effectively monitor the students’ performance and progress.

Let’s consider the advantages of using Moodle in educational process at the
lessons of English for specific purposes (ESP) in more detail.

As it has been mentioned above, the Moodle platform enables to arrange
effective students” work with supplementary materials. While working with
students of junior courses, it has been found out that the most challenging task for
them is to comprehend audio recorded information. Moodle has given the
teachers an opportunity to select additional audio materials for weak students and
develop exercises to them, thereby implementing an individual approach in
teaching.

As for students of senior courses, they face the necessity of reading English
literature, containing highly specialized material and vocabulary, in the original.
Many of them give reports at international scientific conferences. Since for a long
time there were no modern textbooks for teaching foreign languages to students
of particular specialities (regionalists, for example), the teachers came across the
necessity to create special manuals that might help students to acquire and
practice specific vocabulary. In this case, the Moodle platform, in our opinion,
has also proved to be a useful tool providing students with an easy access to
educational information and work with it.

Moreover, the Moodle platform enables the students to exchange information
in blogs and chats, provides them with feedback from the teacher and makes it
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possible for them to work in groups performing project tasks. Thus, by means of
Immersing students in a foreign communicative environment, Moodle assists
teachers in mastering the students’ communicative and conversational skills,
whereas the students can adopt the material not only explicitly, but also
implicitly.

The undoubted advantage of the Moodle platform is the fact that it enables the
teacher to carry out effective monitoring of students’ learning activity. At any
time the teacher can log in to Moodle and see, who of students is working online,
and what volume of material for independent studying has been investigated by
students. And intermediate online tests allow teachers to determine the level of
progress in students’ independent work.

In addition to that, Moodle is an effective means for application of interactive
forms in teaching FLSP. The teacher has an opportunity to divide students into
small groups for carrying out various project tasks, preparing and presenting
reports or for organizing educational business and role-play games.

But the most valuable potential of the Moodle system, in our opinion, is seen
in the fact that while retaining all the advantages of distance learning and
teaching, this platform is able to organize the teacher’s work with his students
both in classroom and beyond it, thereby providing an opportunity for direct
communication in a foreign language and efficient development of
communicative skills, which is the primary purpose of both a foreign language
teaching process and an acquiring one.
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Abstract: The paper deals with the author’s practical experience of
applying Web 2.0 tools such as teacher and student blogs in teaching the language
of mass media to linguistic students. Blogs are viewed as a means of both
providing access to the press and multimedia and creating interactivity of the
learning process.
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Teaching the language of mass media to linguistic students is an integral part
of their professional training. Mass media are known to provide immediate access
to unsimplified current linguistic usage, thus contributing to the learners’ ongoing
vocabulary extension. More often than not new meanings, new words and terms
enter the lexicon through the press, TV programmes and radio broadcasts.
Students receive an excellent opportunity to enjoy unusual word combinations,
neologisms, pan, changes in the form of words made in order to increase the
impact of mass media on the target audience [1, c. 232-233].

Teaching the language of mass media is one of the fields where Web 2.0 tools
such as teacher and student blogs can be successfully applied. Blogs are an
effective means of providing access to the web versions of various periodicals as
well as to online radio and television. For the teacher blog we select a number of
best known periodicals and news services and provide their links on the sidebar
of the blog. For the learners’ convenience and for aesthetic reasons the links are
presented as logos of newspapers and magazines. Web syndication (RSS feed) is
another way to acquaint the learners with new materials.

When preparing for classes and browsing the net in search of interesting
publications, we use social bookmarking tools, Diigo in particular, in order to
make a collection of articles suitable for group reading and discussion. The
bookmarks themselves are also given on the blog as a cloud of tags.

The links to the articles selected for classes are published to the blog. To
make the blog look attractive we also post one or two pictures or photos from the
articles. Students are expected to print the articles out for independent and class
work. Of high didactic value is the comment option provided by the blogging
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services. Students’ comments are always read by their peers, which encourages
the learners to write well.

To help the students solve individual problems, a teacher can also post
various exercises, vocabulary workouts, advice on writing a summary,
understanding headlines, etc.

After an article has been read and discussed, it is advisable to offer the
students some additional materials so that they could consider the issue from a
different angle, consolidate their vocabulary and develop listening skills. These
usually are videos or audio recordings also accessible through the blog.

Students are also encouraged to find articles and offer them for discussion
through the group blog. In the classroom, each student is expected to comment on
their choice of an article. The students then decide which publication will be read
by the entire group. Such learning arrangement contributes to the development of
skim reading and reading for specific information skills.

Teaching the language of mass media implies listening to the radio and
watching TV programmes with subsequent listening comprehension check. The
links to online radio and TV can be given on the blog. The most topical news can
be discussed in class. Nowadays, radio stations and some TV companies offer
podcasts, i.e. recordings of their programmes that can be downloaded and stored
in your computer. Podcasts are also a good support for both the teacher and
learners in the course mass media language.

On the whole, the use of blogs and other Web 2.0 tools contributes to
mastering the language of mass media by providing students with convenient
access to a wide range of print materials and multimedia, motivating them to
work independently and increasing the interactivity of the learning process.

References:

1. Nazarova T.B. Business English. A course of lectures with exercises,
activities and tasks. — 2" edition. - Moscow: Astrel, 2009. — 272 pp.

HNucrpymentsl Web 2.0 B 00yuennn si3pIky cpeicTB MaccoBoii nHopmanuu

T.U. AmypoexoBa
Jlarectanckuii rocy1apcTBeHHbIN yHUBepcUTeT, Maxaukana (Poccust)

AHHoTanusi: Pedyb uAeT 0 MpPaKkTUYECKOM OMbBITE aBTOpa B MPUMEHEHUU
uHctpymenTtoB Web 2.0, Takux kak y4YMTENbCKUH M y4YCHHYECKHW OJIOTH, B
OOy4EeHHH SI3bIKY CPEJCTB MAacCOBOW MH(pOPMAIUK CTYJIEHTOB-(UI0I0TOB. bioru
paccMaTpuBalOTCI W Kak CpeACTBO o0ecreueHus JOoCTynma K TIpecce U
MyJIbTUMEAMA M KaK CpEeACTBO O0OECleyeHUs] HHTEPaKTHUBHOCTH Ipoliecca
oOy4eHus.

50



KawueBsbie cioBa: nactpymertsl Web 2.0, 61or, 361K CpeACTB MACCOBOMA
nH(popMaIu, CTyIeHThI-(PUITOJIOTH.

TPHTH 14.85.51
VIIK: 37.02

WIKIS IN A LANGUAGE CLASSROOM

E.V. Dvoretskaya
Tambov State Technical University, Tambov (Russia)

Abstract: The paper examines new educational opportunities of
implementing Web 2.0 technologies in education and explores the benefits of
using one of them — wikis — in teaching English to postgraduate students.
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Technology has long become an indispensable part of educational process and
it would be difficult to imagine a modern classroom without the use of various
devices and technologies. The beginning of the 21% century has seen a rise of new
informational tools generally referred to as Web 2.0 technologies. Web 2.0 is a
term used to describe such websites that allow users to interact and collaborate
with each other in a social media dialogue as creators of user-generated content in
a virtual community, in contrast to websites where people are limited to the
passive viewing of content. Examples of Web 2.0 include social networking sites,
blogs, wikis, folksonomies, video sharing sites, etc. These new approaches to
creating web content have a lot to offer to educators, and such opportunities were
quickly recognised by many members of educational community.

It must be mentioned that much of the current pedagogy research is based on
the ideas of constructivism, originally attributed to Lev Vygotsky. Social
constructivism as a dominant trend in the learning theory presupposes that groups
construct knowledge for one another, collaboratively creating a small culture of
shared artifacts with shared meanings, and focuses on an individual's learning that
takes place because of their interactions in a group. It is argued that Web 2.0 tools
can serve as a virtual cultural space within which learners construct knowledge
through active collaboration with other members of the virtual ‘socium’. It also
goes in line with such emerging trends in world education as more open,
personalised approaches to teaching and emphasis on the development of young
people’s skills in creativity and innovation.

Foreign language teaching has always been keen on implementing most
advanced technologies of the time for the benefit of successful language
acquisition. From the introduction of language laboratories, developed in the
1970s under the influence of the Audiolingual Method, to computer-assisted
language learning (CALL) work stations several decades later (Giindiiz, 2005) to
the development growth of the Internet and WWW, it is clear that the use of web-
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based instructional technology tools will continue to proliferate. Simon (2008)
tells us “... many Web 2.0 applications are powerful socialization and
communication tools. As such, they will have an incredible educational potential
for foreign language instruction”.

One of the tools widely used in education is wikis. To put it simply, wiki is a
piece of server software that allows groups of users to freely create and edit Web
page content. It encourages democratic use of the Web and promotes content
composition by nontechnical users. Due to their simplicity, wikis are well-suited
to many types of educational uses in which easy joint production is desired, i.e.
student collaborative projects. Collaboration is a feature that distinguishes wikis
from other Web 2.0 technologies and, thus, makes them a natural fit for a
language course. This tool can be used not only in a writing class but any class
that requires students to work together and contribute to a group assignment or
project. Educational uses of wikis include research project development, creating
summaries, brainstorming, and building annotated bibliographies. Wikis can also
be used as a forum for group authoring and as a presentation tool where students
can revise content. Teachers can use wikis to share teaching practices, facilitate
versioning and documentation, publish course resources, create concept maps,
and as an editing resource (Chang, Pearman, Farha, 2012).

In Tambov State Technical University there has been made an attempt to
incorporate the use of wikis in the teaching of English to postgraduate students
within the course in International Communication in Education and Science. The
aim of the course, which is taught as an elective subject, is both to improve
English-language knowledge of students and to prepare them for future
international mobility and collaborative research. The course allows students to
acquire the terminology of international educational relations, to gain knowledge
of structure and organization of teaching and research in various cultures, to
practice communicative skills in professionally-relevant situations, and to
increase their awareness of intercultural issues in global education and research.

A wiki www.inter-sci-com.wikispaces.com represents both a class
management tool allowing students to catch up on the material and tasks they
may have missed in class, a learning extension tool which gives them opportunity
to research certain topics in more detail through extra reading, a collection of
useful web links, and also — and more importantly — a resource where they can
develop their knowledge of the subject through collaborative creation of new web
content. A compulsory assignment is to set up a wiki page on one of the topics of
the course, gradually filling it in with the content during the semester. Other
group members contribute to their peers’ projects by reviewing and making
comments, and suggesting new links and pieces of information. All together, the
use of wiki in the course develops students’ autonomy and encourages their use
of English language in authentic contexts.
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Abstract: The paper analyzes the potential of word clouding as a part of Web
2.0 social services in language education and also the peculiarities of
text visualization tools in aspect language education.
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New information and communication technologies add to the potential of
modern methods of teaching languages, also accelerate and simplify existing
work methods. The Internet progressing specify the wide spread of Web 2.0
social services oriented at the communication.
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Being a part of Web 2.0, tag clouds moved beyond their well-known role as
navigation mechanisms and indicators of activity within social media
experiences, emerging as a standard visualization technique for texts and textual
data in general. [3]

"Text cloud" might be a more accurate label for these visualizations than tag
cloud. The fundamental differences of text clouds from tag clouds are in the
composition (no tags at all) and purpose (predominantly comprehension, rather
than access or navigation).

On a larger scale, the growing use of text clouds hints at a potential shift in
reading and comprehension: a shift from linear modes based on reading words
and sentences, to nonlinear modes based on viewing summaries of content in
aggregate as a way of discovering concepts and patterns. [3]

Nowadays there are a lot of text visualization tools presented by Tagul, Word
It Out, Tagxedo-Creator, Imagechef, ABCya.com, Tagcrowd, Wordsift, Wordle.
All of them have the following capacities:

e to generate the cloud using the text or a site;

to set the language and get rid of auxiliary constructions;

to choose the type;

to set the limit for the words;

to use the words in an alphabetical order or at random;

to set the angles of the clouds;

to set the direction of the words;

to choose and set the colour [1].
It’s very important to note that the words presented in the cloud are not
created equally. Thus, the text clouds can emphasize popular words and minimize
the unpopular ones such as auxiliary constructions or some words the reader
come across only once [2].

Different text visualization tools support specialized goals for information
display and understanding and can be used in aspect language education in
teaching:

1. Pronunciation: rules of reading, reading digraphs, reading techniques.

2. Grammar: at the stage of forming and upgrading productive skills (writing
haiku, proverbs reconstruction).

3. Vocabulary: synonyms and antonyms, finding collocations, teaching idioms,
distributing the words into groups according to the topic presented in a word
cloud.

4. Reading: receptive skills at the pre-teaching stage (anticipation, work with
the title) and the post-teaching stage (gist, text compression).

5. Speaking: productive skills (use the cloud as a mind-map or a support while
making a story).

6. Listening: receptive skills at the pre-teaching stage (presenting the topic) and
the post-teaching stage (gist).

7. Writing: filling the gaps with the words presented in a cloud, using the cloud
to write an essay or a story.
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The generated cloud can be used in blogs or sites, a teacher can print and use
It as the handouts or use it in an overhead projector as an overhead transparency
or the students create their own clouds preparing for the class.

In the conclusion it is necessary to mention that text clouding is not
supposed to be an innovative technology in language teaching but it gives the
opportunity to use the optional advantages of Web 2.0. and contributes much to
modern pedagogical technologies.
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Recent years have seen increased interest of academic staff in applying the
flipped classroom model to teaching practice. Since 2007, when flipped
classroom pioneers Jonathan Bergmann and Aaron Sams proposed their
revolutionary educational approach, thousands of educators inspired by their
influential book “Flip Your Classroom: Reach Every Student in Every Class
Every Day” (2012) have begun using the flipped model in their courses. The
purpose of this paper is to estimate the appropriateness of flipped classroom
model to teaching English in scientific context to EFL postgraduates.

It seems reasonable to start with the definition of flip teaching. Flip
teaching (or a flipped classroom) reverses the traditional teaching methodology,
giving students access to new material at home, usually via screen casting, while
class time is used to assimilate this knowledge via debates, problem solving and
critical thinking [1, 2]. Flip teaching is also known as backwards classroom,
inverted classroom or reverse teaching. It can be considered a form of blended
learning in which students learn content online by watching video lectures,
usually at home, and what used to be homework is now done in class with
teachers and students discussing and solving questions [3].

The simplistic definition of flipped learning as “school work at home and
home work at school” can be compared with its formal definition formulated by
the key leaders of the Flipped Learning Network (FLN) according to which
flipped learning is a pedagogical approach in which direct instruction moves from
the group learning space to the individual learning space, and the resulting group
space is transformed into a dynamic, interactive learning environment where the
educator guides students as they apply concepts and engage creatively in the
subject matter [4, 5].

The two basic components of flip teaching are known to be educational
technology and active learning. Current educational technologies such as mobile
and internet technologies bring a wider range of educational resources to the
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students. The out-of-the-class portion in flip teaching is now for example
supported by screencasting and vodcasting (video-on-demand casting), bringing a
much richer experience to students, while having their lectures at home. Active
learning is provided via student engagement in a wide range of hands-on
activities, like individual assignments, discussions, debates, workshops, problem
solving and critical thinking. In this scenario, the teacher functions as a guide and
a coach while students assimilate their knowledge through both individual tests
and collaborative efforts.

There is a lot of misunderstanding about the flipped classroom and
controversy about the efficiency of this instructional methodology.

According to Jon Bergmann et al [6], the flipped classroom is NOT:

- asynonym for online videos;

- anonline course;

- students working without structure;

- students spending the entire class staring at a computer screen;

students working in isolation.

The flipped classroom IS:

- ameans to increase interaction and personalized contact time between
students and teachers;

- an environment where students take responsibility for their own
learning;

- a classroom where the teacher is not the "sage on the stage", but the
"guide on the side™;

- a blending of direct instruction with constructivist learning;

- a classroom where students who are absent due to illness or extra-
curricular activities don't get left behind;

- a class where content is permanently archived for review or
remediation;

- aclass where all students are engaged in their learning;

- aplace where all students can get a personalized education [6].

Let’s see how flip classroom model can be applied to teaching English in
research context at the level of postgraduate FL education. According to the idea
of context teaching, training specialists is effective if it is realized by modeling
the subject and socio-cultural content of their professional activity, i.e. when it
takes place in the context of their future profession. Hence, it is quite reasonable
to assume that teaching postgraduates to foreign language discourse should
proceed in context of their scientific activity taking into account its laws and
scientific thinking inherent in it. However, the formation of scientific discourse is
also affected by communicative factors, since the intellectual activity is carried
out in parallel with the process of communication. Let’s see if flip-classroom
model can promote teaching scientific English in research (cognitive-
communicative) context.
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The whole process of learning can be divided into 3 stages: 1) the pre-class
prep stage of learning; 2) the in-class stage of learning and 3) the post-class stage
of learning.

At the first stage the postgraduates study the topic by themselves, typically
using video lessons prepared by the teacher or third parties. The examples of the
video lessons are:

- The Nature of Research

- The Research Process

- Choosing and Specifying the Research Topic

- Critically Reviewing the Literature

- Deciding on the Research Approach and Choosing a Research
Strategy

- Collecting and Analyzing Experimental Data

- What Is an Experimental Research Paper?

In a traditional lecture, postgraduates often try to capture what is being said
at the instant the speaker says it. They cannot stop to reflect upon what is being
said, and they may miss significant points because they are trying to take notes.
By contrast, the use of video and other prerecorded media puts lectures under the
control of the students: they can watch, rewind, and fast-forward as needed.

At the second, in-class stage of learning, the postgraduates apply the
knowledge by doing practical tasks (both language and communicative), asking
questions and solving problems. Thus, for example, while studying the topic “The
Nature of Research”, the postgraduates are involved in discussing such issues as
the key differences between basic and applied research; empirical and theoretical
knowledge; a variety of research projects according to their purpose and context
in which they are undertaken; methods and functions of scientific research, etc.
The value of a flipped class is in the repurposing of class time into a workshop
where postgraduates can inquire about lecture content, test their skills in applying
knowledge, and interact with one another in hands-on activities. During class
sessions, the instructor functions as a coach or advisor, encouraging postgraduates
in individual inquiry and collaborative effort.

The third, post-class stage of learning is the stage of analyzing, evaluating
and creating projects. Thus, for example, after studying and discussing the topic
“The Research Process” the postgraduates may be asked to present the general
overview of their research, namely to describe the area in which they set the
problem, to define the object of their research, to specify the subject, to formulate
a research goal and objectives, to move a hypothesis, to describe adequate
research methods, to determine application areas of experimental results.

To sum up, due to its very nature the flip teaching promotes active learning
which improves postgraduates’ understanding and memorizing information and
can be very effective in developing cognitive skills such as analysis, synthesis,
classification, inference, argumentation, problem solving and critical thinking.

References:

1.  http://flipteaching.com/

58



2. http://net.educause.edu/ir/library/pdf/eli7081.pdf

3. http://en.wikipedia.org/wiki/Flipped_classroom

4.  http://lwww.slideshare.net/francoisadoue/flipped-classroom-why-and-
how

5. http://flippedlearning.org/domain/46

6. Jon Bergmann, Jerry Overmyer and Brett Wilie. 2014. The Flipped
Class: What it is and What it is Not // http://www.thedailyriff.com/articles/the-
flipped-class-conversation-689.php

«d).lmn»-oﬁyqeﬂne aCIIMpaHTOB aHFHHﬁCKOMy SI3BIKY IJIA HAYYHbBIX ueﬂeﬁ

H.JI. HukyjabmuHa
TamO0OBCKHUIA TOCYapCTBEHHBIN TEXHUYECKUN YHUBEpCUTET, TamO00B (Poccusi)

AHHoTamusi: B crathe paccmaTpuBaercs Monenb «(Haum»-o0ydeHus
IPUMEHUTENIBHO K IIPENOIaBAHUIO aHIVIMICKOMY SI3bIKY B HAYyYHOM KOHTEKCTE Ha
JTane MOCIEIUIUIOMHOTO MHOSA3BIYHOIO OOpa30BaHUs. YTOYHSIOTCS IMOHITHE U
coctapisifole  «paun»-odydyenus. OmnuchIBaeTCcsl TpexdTanHas oOydaromias
MOJIENb.

KiroueBbie  ciaoBa:  «paum»-o0ydeHUe, HHOSA3BIYHOE  OOy4YEeHHE
aCIIMPAHTOB, HAYYHBIN aHTJIMUCKH.

I'PHTU 14.07.09
YK 372.881.111.1.
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Abstract: The article stresses the need to use Prezi online tool in and
beyond the classroom as it gives students ‘ownership’ for their learning. The
instructions and benefits of employing the presentation tool in language learning.
Theory and practice should be constantly encouraged to improve understanding
of all aspects of the use of the tools.
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What national education prioritizes today is to insure learner-centered
approach in learning and enhancing students’ creativity through a variety of
multimedia education tool.

Great teachers use different media because the more ways you try to sneak
information into the student brain, the more likely it is to actually get in and stay
there!

There are a large number of online tools that can be used for foreign
language learning. Based on their main functions and features, the online tools are
classified into twelve categories.

Dealing with the exciting possibilities of new media, we must remember
that the fundamentals of great teaching - mastery of our subjects, compelling
questions for students, and passion for learning a language. In terms of facilitating
the foreign language acquisition process, Bush asserts that we need to find out
“where and when during the foreign language acquisition processes each
technique and tool can be applied to achieve maximum benefit” [1, p.453]. In a
similar vein, Garrett states that “the availability of tools and resources that make
possible student use of such aids does not guarantee that students will, in fact, use
them in the way or to the extent that developers intend; only carefully structured
assignments and follow-up work can effectively promote such use” [2, p.722].
This implies that educators need to be knowledgeable and skilful enough to
instruct and guide students when and how to use which tool for effective
language learning.

One of the web 2.0 applications and a kind of presentation tool is known to
be Prezi. It is an impressive presentation tool that uses a single canvas instead of a
sequence of traditional slides which allows lying out your ideas, media, linking
them through non-linear transitions from one concept to the next.

We may resume that firstly, Prezi is a web based, when the latter is an
installed application. Secondly, Prezi enables you to set an order and progress
through the points one by one, while PP fails. Thirdly, Prezi allows you to create
exciting and interactive presentations.

Prezi presentation is free to use and once it is saved it can be opened at any
computer which it makes it easy for educators. Teachers can use in different
ways, such as accompanying a lesson in the classroom. Students can get the
access to viewing a certain presentation out of classes.

There is a variety of resources to start your Prezi presentations and making
them better. For students who may be a little timid around technology, having
some instructions written down goes a long way in helping them be comfortable
in using it.

Some sequence of steps for creating Prezi [3]:

1) create an account

2) create your Prezi

One way to create a Prezi is to begin with a single frame with a heading
and some related content. Next, add another frame within the first with additional
content or shift the map completely and create a separate frame altogether. This
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allows you to show your initial outline of material, but as you drill down into
aspects of your content, your presentation follows suit.

3) manage your Prezi

4) edit your Prezi

5) resize your text, images and video in Prezi

6) start your presentation

Prezi is a new frontier for presentations of all kinds. It should become as an
effective tool for any visual aid at work, in student organizations, and in the
classroom. Experts indicate that such tools can bring culture into the classroom as
educators and students can use authentic materials in the target language. Such
the process of creating Prezi presentations reinforces students’ creativity. They
become the creative masterminds of their own projects in which they demonstrate
what they learned in the foreign language.
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Abstract: The study deals with the issue of using WebQuest as a form of
organizing Internet resources and principles of setting the virtual educational
space. Educational WebQuest is a problematic task with role-playing elements,
which are based on the information resources of the Internet. The authors examine
the purpose, features, types of tasks, structure and requirements for creating
WebQuests.

Keywords: Web Quest, Internet resources, the website, the platform, the
algorithm.

WebQuest is a site on the Internet, the main objective of which is the
maximum integration of the Internet in the learning process. They cover a
particular problem, or subject or may be interdisciplinary. The researchers said that
in the second case, this work is more effective. Feature of educational web quests
is that all the information to work with it is on the website [1]. The result of the
work is the publication in the form of web pages and websites. The most
interesting kinds of tasks for web quests: planning and design; self-knowledge;
compilation; creative task; analytical task; detective, puzzle, mysterious story;
consensus-building; evaluation; investigative journalism; conviction; research.

WebQuest consists of introduction, the central task, the list of information
resources and the roles of the procedure, criteria and evaluation parameters,
guidelines for action and conclusion. There are 3 stages of work on the quest: the
initial (command), role and the final. According to the research problems are
formulated conclusions and suggestions. Is a contest of work performed, which
assessed understanding of the task, the accuracy of the information used, its
relation to a given topic, critical analysis, logical, structured information, position
measurement, approaches to solving problems, personality, professional
presentation [2]. The evaluation results are involved both teachers and students
through interactive discussion or vote.

Key sections of any WebQuest are a detailed scale of the evaluation criteria.
WebQuest is a complex task, so evaluation of its performance should be based on
several criteria, focused on the type of problem assignments and presentation of
results. The most important criteria are the degree of achievement of the stated
objectives, the quality of performance, content, complexity tasks, evaluation
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research and creative work of the quality of argument, originality of work skills in
microgroup, oral presentation, multimedia presentation, and the written text.

To create evaluation form it is necessary to formulate the most important
evaluation criteria to determine the scale of assessments, prepare a description of
the valuation parameters. Must begin with a description of the ideal embodiment of
a job and then go on to describe the possible drawbacks performance for each
criterion [3]. Language parameter descriptions should be clear, the description
should allow us to determine the parameters of quantitative differences, the
difference between quantitative indicators should be about the same, if necessary,
you can also specify the importance of each criterion in the overall evaluation.

Web quests can be short and long term, depending on the duration of work
on them, and goal setting. The purpose of short-term projects is the acquisition of
knowledge and the implementation of their integration into their system
knowledge. Work on short-term quest can take from one to three sessions. Long-
quests are aimed at expanding and clarifying concepts. Upon completion of the
long-term quest, the student should be able to conduct a deep analysis of the
knowledge to be able to transform them, to own stuff so to be able to create jobs
for the work on the topic. Work on a long-term quest can last from one week to a
month.

Extra motivation during the work on the quest, you can create, inviting
participants to choose the role (e.g., scientist, journalist, detective, architect, etc.)
and to act in accordance with them [2].

Forms of the WebQuest may also be different, the most popular - a database
on the problem, the microcosm, interactive story, the document analyzes the
problem, an interview with a virtual character, etc. To design a business card
WebQuest is necessary to determine the direction, the theme, the central task, role,
work plan, evaluation criteria, to give an example step-by-point links, identify the
intended result [1]. The most convenient platform for creating web quests are
www.edmodo.com and www.zunal.com. To work it is necessary to follow
algorithm resources: registration, creation of workplace, that is, portfolio, the
invitation of students, creating jobs, using internal or external resources.
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Abstract: The article deals with innovations in the sphere of
teaching/learning foreign languages introduced by teachers and students of
Voronezh state university concerning the incorporation into Moodle (Modular
Object-Oriented Dynamic Learning Environment). It analyses the opportunities
of video-shooting practices in teaching, studying and assessment of the language
education results. The potential of Moodle introduction into the system of
education is estimated.
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According to modern educational and social requirements higher
educational establishments are aimed at forming ESP competences: linguistic,
socio-cultural and pragmatic. Nowadays foreign language teaching is
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implemented in interactive training to solve different ESP tasks highlighting
professional realization and personality development of students as it involves
getting skills through experience acquired in interactions and activities of the
studying period.

The access of Russian higher educational institutions to Moodle (Modular
Object-Oriented Dynamic Learning Environment) platform provides educators
and learners with a secure and integrated system which consolidates language
users and encourages them to work and share innovations within one educational
environment.

Voronezh state university welcomed the adjustment to Moodle system
which provides both a powerful set of learning tools and collaborative teaching
environments. Moodle proves to be flexible and efficient assembly so any
member of teachers’ community can adapt, extend or modify it for educational
projects as well as integrate new resources needed for the course using a full
range of creative teaching trends and features.

In the process of developing teaching materials for ESP students of
Computer Science Faculty at VVoronezh State University a number of innovations
helping to vary traditional assignments have been introduced. Video shooting is
not a new but very effective tool and resource in building cognitive, motivational
and operational ESP competences. Adopting video component to classroom
activities is a helpful tool in teaching, studying and assessment. The embedment
of this element into e-learning free platform of Moodle enables users to share
genuine video materials and innovative outcomes within educational
environment.

The Model Program in Foreign Languages for Non-linguistic Departments,
(2009), changed the very idea of teaching English in higher educational
establishments. In practice this program presupposes teaching foreign languages
for university or college ESP students in four communicative spheres: Everyday,
Academic, Socio-cultural and Professional. Thus the aim of teaching ESP in this
program is shifted from traditional teaching to acquisition of necessary
communicative skills that will be helpful in students’ future profession.

In order to meet all the program requirements and to supply the students
with relevant materials English Chair for Science Departments at VVoronezh State
University (VSU) created and released resource books devoted to each sphere
where information and materials are compiled from different available sources.
These well-structured resource books suit the curriculum comprising information
for classroom activities and supplementary materials for group, individual and
self-assessing work. The materials are aimed at developing communicative and
applicable in practice skills taking into account students future academic
upgrading. The materials and assignments compiled for the resource books
appear to be highly motivating and appeal to students’ demands, suggesting
various forms of work involving the practice of video shooting both individually
and in the classroom.
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However, it was inevitable to run against certain difficulties. One of the
main challenges of contemporary teachers working in higher education is
collecting authentic materials which should be pragmatic and specific taking into
account the problem of copyright. The other endeavor is in advancing the
opportunities put forward by new technologies and enlarging the room for
experiment of any kind. Though, challenges can boost new creative teaching
methods improving the traditional approach and introduce some innovations.

Nowadays practically each state university in Russia hosts Associate native
speaking teachers. VSU English teaching staff regularly enjoys native teachers’
involvement in ESP classroom activity. So a practice of video-interviewing guest
teachers on different subjects was implemented. Besides, native speakers
contribute to the University newspaper ‘“Never Before” published in English in
VSU sharing their academic and cultural experience. As a result authentic video
and written materials are used in compiling texts and developing tasks for the
resource books and Moodle modular construction. Video interviews are
transformed into assignments for listening and speaking. Some personal remarks
concerning the speakers’ co-working with the teachers of the Chair make VSU
students deeply involved and motivated.

Moreover, it is a common practice of the day to have some exchange
students from different parts of the world among the university population. They
make videos sharing their impressions on studying at the university, their positive
and sometimes negative remarks. Such videos are used as supplementary
listening resources where Russian students try themselves in English accent
diversity. Students have a chance to see the surrounding world from a new
extrinsic point of view. And foreigners can publish their notes concerning their
studying in Russia and get the feedback helping them in different situations.

Co-working with students helps to overcome the other challenge we come
across in the age of consumerism — turning students from passive watchers into
active performers. Video reports made by advanced group exchange students
sharing their impressions with the rest student community have been adopted.
The awareness of existence of an opportunity to participate in such programs
delivered in such a way makes students deeply involved in learning the
peculiarities of exchange program requirements and studying English regularly.

More than that, the Internet resources diversity provokes to change the
established way of teaching and assessment. There is abundance of websites
insisting on improving foreign language skills within educational issues.
Adapting multiple web materials and creating relevant assignments for various
levels aim at communicative approach in all reading, listening, speaking and
writing tasks making foreign language skills the essential ability of contemporary
students. This creates tremendous change in the very approach to co-studying
within the education system. Assignments which can be fulfilled only online are
considered highly relevant. Boosting online projects and simulating real-time
interaction in order to motivate students for further academic upgrading is up to
date. ESP students practice making video projects which can help to acquire true
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and distinct skills, improve communicative abilities and pursue online
interpretational know-how. This kind of team work appeals to students and is
very engaging, non-threatening, diverse and fun.

Looking for new Internet resources while creating the resource books we
come across interactive websites which help to boost student self-development in
obtaining language skills. Students can be encouraged to be not trainees but sort
of trainers. They are offered to analyze authentic sophisticated texts and to
interpret them in a particular way. As a model the Daily English Dictation
website with the Internet coach of English Sean Peterson can be taken. This
coach-practice helps to develop several skills at once: listening, reading, writing
and after the detailed explanation of all the difficulties of the text potential pupils
are offered to pronounce the text together at different speeds. This methodology
Is challenging, funny and highly motivating itself as students get a chance to find
challenging authentic materials, to organize the group of peers, to structure their
work and to make it effective.

Speaking about video shooting as a part of general and self-assessment the
analysis of presentation within professional sphere as a form of final assessment
for ESP students can be introduced.

Taking into account new trends within Model Program, VSU English Chair
for Science Departments approved presentation as a form of final exam.
Presentation should be based on one of the topics within Professional Sphere. It
mainly states as its goal not the assessment of professional terminology usage or
ability to translate professionally oriented texts but the evaluation and assessment
of the four communicative skills. The student’s mark is calculated according to
presentation assessment scale criteria. It proves to be quite impartial and fair due
to equal shares and a bonus.

During the preparation to the final assessment a student is supposed to
choose a topic for his/her presentation within Professional Sphere, find authentic
sources, read and pick up the relevant information, design logical PowerPoint
presentation. So it is a vivid opportunity for a student to demonstrate writing
skills and for a teacher to assess. The speaking skills are to be tested during the
presentation in the class. The rest of the students in the class are to listen
attentively to their peer’s presentation and to ask questions as required in the
format of presentation. So the teacher can assess audience’s listening and
speaking skills through questions, comments and answers. The main goal of the
teacher is to evaluate not only the quality of the presented material but the
communicative behavior and skills. The students are allowed to present in class
once or twice with related material before the final exam just to practice in order
to deal with nervousness, understand their weak points and revise typical
mistakes.

There are a lot of ways to detect errors and help students correct them. The
most vivid one is to analyze the presentation from the audience viewpoint. The
practice of video shooting students’ presentations appears to be very effective and
reveals the real potential. Students are given an opportunity to fix visually their
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presentations in class and discuss them later in groups. This procedure allows
students to find out their failures in verbal and non-verbal behavior and avoid
them during the final exam. Moreover, acquiring such skills is of high value for
students’ future professional development. For teachers it proves to be a helpful
tool to define, classify and generalize the most common problems students face
presenting in public. Provided with new Moodle facilities the student has a
chance to pre-publish their Power Point presentation or video clip of their
presentation speech (or both) to be assessed by the teacher and the group mates.

Making, reviewing and evaluating video appeal to most students of all
levels as it provides a welcoming change to traditional teaching methods and
approaches, gives an opportunity to gain new experience in ESP learning.
Updating the Moodle virtual environment with the materials teachers and students
produce help educators create online courses with a focus on interaction and
collaborative construction of content and is in continual evolution. Moodle has
several features considered typical of e-learning platform, among which are: files
download, assignment submission, grading, instant messages, online news and
announcement, discussion forum, Moodle conferences, etc. The stated philosophy
of Moodle emphasizes that learners (and not just teachers) can contribute to the
educational experience. Using this pedagogical principle, Moodle provides a
flexible environment for learning communities.

There is a hope that new vision of creating studying materials can open up
fresh innovative perspectives and help to evolve both teachers and students
aiming at future academic and professional progress.
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ML.A. Crpeabnukona, 1.1O. BocTtpukosa
Boponexckuit rocynapcTBeHHbIN yHUBepcuTeT, Boponex (Poccus)

AHHOTanusi: B cTtaTthe paccMaTpuBarOTCSi HHHOBAITUHU B cepe MpenoaaBaHus
N U3YUYCHHUA  HMHOCTPAHHBIX  A3BIKOB, BHCAPACMEIC IpernogaBarCLiMu = "
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EXPLORE ENGLISH WITH SHERLOCK HOLMES (THE
EXPERIENCE OF USING VIDEO IN THE CLASSROOM)

N.V. Pitolina
Pskov State University, Pskov (Russia)

Abstract: This article is devoted to the experience of using ICT in the
classroom with senior students of the English language department at the elective
«Explore English with Sherlock Holmes». The pedagogical technology of using
the film is represented along with helpful Internet educational materials and
multimedia resources.

Key words: video, film, Internet educational materials, multimedia
resources, competences

The Federal Special-Purpose Program for Education Development for
2011-2015 in the Russian Federation (dated February, 7, 2011, Ne 61) lays
emphasis upon “equipping educational institutions of primary, secondary, or
higher vocational level with modern software and hardware so that they can
implement modern study programmes and teaching technologies” [1]. The usage
of ICT is very relevant in this context.

ICT are understood widely and imply the usage of computer, iPod and
iPad, Internet, TV, DVD, CD, multimedia, mobile phones with built-in cameras,
e-mails, all those items that can represent inexhaustible possibilities for
communication. Now we have “the unprecedented ability, through social
networking sites and increased bandwidth, to share and comment on what we’re
watching with others, regardless of the geographical, social, gender, and age
distances between us” [2, p.2].

This article tells about the experience of using ICT in the classroom with
senior students of the English language department at the elective «Explore
English with Sherlock Holmes».
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At the end of 2010 BBC One aired the startling TV version of the famous
literary work by A. Conan Doyle - “Sherlock”. The film immediately became a
sensation. The extraordinary interpretation of the familiar plot, the brilliant staff
(with Benedict Cumberbatch starring), and many other electrifying features of the
film made many viewers all over the world fall in love with it at first glance.

The author’s personal interest in the film has grown into the professional
one. As a result an elective has been worked out and later on implemented into
learning. The elective is designated to introduce students to English-speaking
culture and aims at developing their language competence with an emphasis upon
listening and speaking skills.

We use a DVD, but the film is also streamed on some sites so that the
students can watch it on-line at home.

Alongside the DVD we largely use ICT — Internet educational materials
and multimedia resources (a rich collection of teacher’s guides, background
information, interactive features, podcasts with interviews, quizzes, and behind-
the-scenes peeks), which are very helpful [2 — 11].

For learning purposes the film is relatively divided into fragments lasting
20 minutes each. Studying the film includes 3 stages: pre-watching, watching and
post-watching.

At the pre-watching stage brief background information relevant to the
content of the course is offered: Conan Doyle’s literary activity, Holmes
described (appearance, character and background), other literary detectives,
Holmes on stage and screen, etc.). The prop vocabulary and grammatical units are
introduced at this stage too so that the students can widen their passive and active
vocabulary.

Watching is chiefly aimed at comprehension. Thought-provoking
discussion questions are also offered at the stage.

At the post-watching stage creative activities are offered being aimed at the
development of speech and cultural competencies, e.g. Explore London with
Sherlock: study the map of London and the attractions of the city and make a
virtual excursion around London for your group-mates [3]; Crime Exercises [6],
etc. Many of them are done on-line, e.g. case solution [9], quiz [10, 11], games
[12].

Students feel comfortable with the film and understand its power. More
than that, they unconsciously understand the basic tools and conventions of the
medium. So, watching the film is active and implies maximum language
involvement of students into learning, developing

*  students’ communicative and sociocultural competences,

* students’ readiness to independently watch English films in the
original,

*  students’ motivation to study English and use English for purposes of
authentic communication.
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THE ROLE OF WEBINARS AT THE PROCESS OF

STUDENTS’ INDEPENDENT WORK WITHIN LEARNING
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Abstract: In this article the author defines the role of the webinar during
independent work of students at the process of the English language study; the
experience of the use of the webinar in the learning process of educational
institutions of different levels was studied and summarized; also a designed
webinar was presented.

Keywords: webinar, independent work, information content, foreign
language education, technology.

In modern world, where it is desirable to every person to be multiple
personality in the information age, capable of thinking big, creative, at the same
time you must also possess communication skills and knowledge of a foreign
language. As a foreign language, particularly English has acquired an
international status, and the study of its teaching in educational institutions of
Kazakhstan is becoming the most urgent problem today. Intellectual and creative
capital of the society is now regarded as the only reliable guarantor of national
security. Intensively developing the integration processes the last decade, the
growth of professional and academic exchanges, deepen international cooperation
stimulated by the progressive development of foreign language education. In
these circumstances, a foreign language acquires the status of an effective
instrument for the formation of the intellectual potential of society, which
becomes at the present historical stage, one of the main resources of the new state

[1].

As we know, the younger generation spends a lot of time in front of
computers internet networks, tablets, smart phones and reluctantly performs the
task and even more so learn foreign languages.

Consequently, there is a need to find alternative ways to solve these issues
through interactive technologies such as webinars. Using webinar in the
organization of independent work includes the development of the students'
ability of foreign language communication in specific business and scientific
spheres online and in situations taking into account the characteristics of thinking,
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in the organization of motivation - motivating and orienting-investigative
activities.

It should be noted that webinars are an effective tool for training and
increase motivation to learn a foreign language students.

Also it should be mentioned that the webinar is not only used to
demonstrate the material, but also for educational purposes, where the teacher can
present a phased developed material. Additional features of the webinar presented
in Figure 1.

Analysis of the functions of the webinar directed us to develop thematic
online classes for development of the student self-activity.

FEATURES OF WEBINAR

Conference link VolP
broadcasting Text chat whiteboard
Slide Screen sharing Remote desktop

mrAcAn Fakinn

Figure 1 — Additional features of webinars

As an experiment we designed webinar based on platform anymeeting.com
and it has been successfully implemented in practice, received a positive review
and that is important sparked interest among students of different courses.
Webinar was compiled and designed on the theme «My future profession» (on the
example of social worker), excerpts of which are shown in Figures 3-16.

Thus, an important factor in the direction of the development of modern
education is to develop students' skills and abilities of independent cognitive
activity, using modern and advanced information technology tools. This approach
provides a fundamentally new level of education. Quality training means training
with effect of the presence and use of video-conferencing, that is, communication
between the teacher and the student on the basis of information and
communication technologies.

We can distinguish two types of communication: asynchronous (e-mail,
forums) and synchronous (chat, Skype). A relatively new method of
communication is synchronous webinar. Changes in our society, called the
information created real prerequisites for the upgrade of the entire system of
education, which is reflected in the design, the implementation and practical
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application of the elements of the new content, new educational technologies, in
an address to the international teaching experience.

English

My future profession.
Qualities of social worker: professional vs. personal

[ e s (e e e e s e N e e T e

@anymeeting

SMART-aim: development and perfection
of communicative skills in the sphere of
profession (social work) at the level of B1-
B2 at the period of the 4 hours.

Organizational moment

-

Warm-up activities. Discussion of quotations;

Associative mind-map «Social worky. The
notion «social worky (on the basis of video #1);

Analyzing the requirements of social worker;
Introduction to the project work;

Working out case study (requirements and
criteria);

Control and assessment of knowledge.

I

o > w

o
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Warm-up activity.
Read the quotations and express your opinion.

So what is social work?

Due to the video material (#1) make the mind map
answering the question
«What is social work?»

LWhat kind of personal and professional

qualities do you know?

Social worker

Before making the project
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PERSONAL AND PROFESSIONAL QUALITIES OF
SOCIALWORKER

CASE STUDY

Purpose: define the solution of the
following case;

Smart-aim: define 5 reasons of
being (not to be) social worker in a
week. For every reason give the
proof.

Situation: The student is going to be a social worker. Teacher asks her
what would make her a good social worker ... Your task is to define 5
reasons of (not) being a social worker which were given by the
newcomer and make the Venn diagram comparing the reasons given by
the teacher and student.

Evaluation criteria

Ability to analyze 15
Research and 20
analytical ability

Critical thinking 25
ability

Creative skills 2L
Ability of proof and 15
operation with

knowledge

Total Max 100

Before making the quiz, follow the instruction
and exercise online (step by step)

DY3KH KOMIBITEpa HE8 el € paBoNero cTona i ancka "C* GyayT
bl

MNEL B nankax *AoKkyMeNTs cnywatenei®, "Moprgponmo”, “Mpouee”.

« Kefli XyMbic yeTeninaer! xane "C* aucxicinaer! 6apnik dafngap
pinea

*HoxymesTsl crywarened®, "Moprdoano”, *Mpovee” nankanapsinga
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When you update the content of education and the development of new forms
of organization of the educational process it has changed dramatically, and the
teacher's role as a participant in a pedagogical reality will be: the translators of
knowledge, and the organizer, director and partner of the educational process,
which was built as a dialogue with the student knowable reality.
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H3YYEeHHUI0 AHTJIMICKOT0 A3bIKA

I''H. AxbaeBa
KaparannnHckunii rocynapcTBeHHbIM yHUBEpCUTET UM. E.A. bykeToBa,
Kaparanna (Kazaxcran)
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